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IMPACT ASSESSMENT OF CLINICAL LEGAL EDUCATION IN NIGERIA 
 
 

PREFACE 
 
This report of Impact Assessment of Clinical Legal Education in Nigeria is based on a study 
undertaken by the Network of University Legal Aid Institutions (NULAI), Nigeria with support 
from John D. and Catherine T. MacArthur Foundation. 
 
It is important in development work to constantly assess what changes occur within the 
framework of projects undertaken. This assessment helps to understand the nature of changes 
that have taken place and to determine its significance both negative and positive. Such 
assessment contributes to overall organizational plan, direction and learning. 
 
The report evaluates the impact of clinical legal movement from 2005 to 2012. It seeks to assess 
changes that NULAI’s work have made in legal education reform and improving access to 
justice.  
 
With an overall theory of change focus as ‘reform of legal education for social justice and 
community development’, this report comprises 7 chapters. The Introduction focuses on NULAI, 
the existing problem that led to the establishment of NULAI and a brief overview of the concept 
of clinical legal education.  Chapter 1 summarizes the best practices, lessons and 
recommendations. Chapter 2, deals with the concept and process of the impact assessment, 
NULAI’ theory of change and dimensions of change.  
 
Chapters 3 to 7 are dedicated to the five (5) identified dimensions of change identified within 
NULAI’s objectives and scope of work: Changes in understanding among key decision makers 
within the university and legal education system; Changes in law teachers' attitude and capacity 
towards clinical legal education; Changes in law students' values, professional skills and 
commitment to social justice; Changes for communities/ individuals/ underserved in accessing 
justice, legal aid and legal empowerment; and Changes in the  understanding of the role of 
CLE/Law clinics in access to justice and social change by stakeholders 
 
We are very grateful to all whose inputs and contributions resulted in the conclusion of this 
project. Special thanks go to Mukta Das, Senior Learning and Impact Advisor Amnesty 
International and Stanley Ibe, Senior Legal Officer Open Society Justice Initiative who made 
valuable objective inputs to the impact assessment framework. The impact assessors 
Odinakaonye Lagi, Senior Program Officer NULAI Nigeria, Sam Erugo PhD, Faculty of Law 
Abia State University, Prof. Ernest Ojukwu of Nigerian Law School/President NULAI and 
NULAI staff analyzed all data from the field. 
 
 
Ernest Ojukwu        
Odinakaonye Lagi 
Sam Erugo, PhD 
 
30th September 2013 
Abuja 
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IMPACT ASSESSMENT OF CLINICAL LEGAL EDUCATION IN NIGERIA 
 

EXECUTIVE SUMARY 

Network of University Legal Aid Institutions (NULAI Nigeria) is a non-government, non-profit 
and non-political organization promoting clinical legal education (CLE), access to justice and 
legal aid, and the development of public interest lawyers. Having worked in this field for about 9 
years, NULAI set out to carry out an impact assessment of clinical legal education in (CLE) 
Nigeria.  
 
To successfully carry out this assessment, NULAI (with support from John D. and Catherine T. 
MacArthur Foundation) engaged in capacity training of key members drawn from the executive, 
staff, and members on impact assessment at INTRAC, United Kingdom.  This was followed by 
in-house training of other staff and field personnel. 
 
The project sought to assess the following: 

a) Changes that NULAI’s work and projects in the legal sector have contributed in legal 
education reform and access to justice; 

b) Resultant impact of clinical legal education on past and present CLE students, law 
teachers, host communities, partners, decision makers, and other stakeholders. 

  
The following were identified as the objectives for the assessment:  

1. Outline and explain the successes and challenges of CLE in Nigeria; 
2. Identify and explain changes brought about by NULAI’s efforts and improve 

effectiveness; 
3. Explain to stakeholders the concepts and dimensions of CLE. 

 
The execution of the project focused on NULAI’s theory of change. NULAI ‘s overall theory of 
change is based on how to use legal education to build a network of cohesive university-based 
law clinics providing pro-bono legal services to the indigent and underserved; while training a 
new generation of skilled law students committed to public service and justice. This is captured 
simply as: reform of legal education for social justice and community development. To 
contribute to this overall change there are five dimensions of change where NULAI has direct 
sphere of influence and form the primary focus of this impact assessment. These dimensions of 
change are: 

i) Changes in understanding among key decision makers within the University and legal 
education system; 

ii) Change in law teachers’ attitude and capacity towards clinical legal education; 
iii) Change in law students’ values, professional skills and commitment to social justice; 
iv) Changes for communities, individuals, and underserved in accessing justice, legal aid and 

legal empowerment. 
v) Change in the understanding by stakeholders of the role of clinical legal education and 
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law clinics in access to justice and social change. 
 
The assessment found (among other things) as follows: 

a) Between 2004 (when the advocacy for change began) and 2012, 13 law faculties and the 
Nigerian Law School had introduced or adopted clinical legal education and 16 university 
based law clinics (includes 3 at campuses of the Nigerian Law School) had been 
established; 

b) In 2009 the National Universities Commission and the Council of Legal Education 
released a joint guideline for the establishment of new law faculties. The guideline 
prescribed that any proposal to establish a new law faculty or commence new 
undergraduate law programme must contain a detailed curriculum which shall contain 
teaching delivery methodology that emphasises clinical legal education; 

c) With the exception of 2 to 3 faculties out of the number where CLE has been introduced, 
Institutional authorities had taken steps to support the development and sustenance of the 
CLE programme and the law clinics; 

d) Many Students who had passed out from universities without CLE programme but who 
had experienced the changes in methodology at the Nigerian Law School are now 
pressuring their universities to introduce CLE in their law programmes; 

e) 98% of law teachers actively involved law clinic activities as coordinators, supervisors or 
teachers found the programme useful to legal education and of value to their professional 
growth; 

f) There is still low levels of awareness and understanding of clinical legal education and 
high levels of resistance to the methodology and practice by many law teachers; 

g) About 3,582 Students have participated in clinical law programs in Nigeria since 2006. 
292 current law students at different law faculties were surveyed through questionnaires, 
interviews and group discussions. 292 questionnaires were reviewed and analyzed. 20 
graduated clinical law students and their employers were also interviewed. 90% of law 
students said the clinical programme has somewhat played significant role in making 
them to acquire skills and competencies not provided for at the faculty before now such 
as interviewing, ADR, file and office management, and advocacy skills. Other qualitative 
attributes include confidence, oral communication skills and team work; raising 
consciousness for social justice and awakening the urge to do something about it. 
Interviewing and counselling was ranked highest in terms of relevance. Students said the 
national competition was a high point and having the ability to interview and counsel a 
client as most fulfilling. 
 
The public interest component also created new platforms to learn new laws such as 
Freedom of Information Act, Child Rights Act and Law against trafficking in persons. 
Many students found the work rewarding and motivating especially after coming in 
contact with community members and clients who have been unjustly treated. 80% 
percent of law students reported a radical change and sometimes eye-opening changes 
with their various law clinic experiences. All past clinical students interviewed and 
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surveyed said the clinical experience was relevant to them even after school. Skills that 
were highlighted as being particularly relevant were interviewing, counselling and 
mediation skills. They found it easy to transit into legal practice and said developing 
client relationship was very easy. In addition, they found the clinical experience very 
helpful during the bar examination.  

h) Many past clinical students expressed enthusiasm towards giving back to either their 
clinic or through NULAI. 40% of those interviewed were already giving back to their 
clinics either as legal aid providers or assisting with training workshops for new clinical 
students. 

i) An average of 2000 law students participated in clinical course and projects annually. 
During the programme they participated in an academic component that cover legal 
drafting, interviewing/counselling, alternative dispute resolution, and advocacy, use of 
ICT, file and office management, ethics, etc.  During the service part of the programme 
they bring to use these skills and competencies. There is a general prediction by law 
teachers and law students that 75% of those engaged in law clinic service component will 
continue in the community service after graduation or forge a career part in that direction 
gauging by enthusiasm. Law clinics’ impact on access to justice and human right 
education of local communities has grown considerably from 2005. Average of 60 
community outreaches have been carried out at many rural communities and secondary 
schools. 

j) Based on available data analyzed on service delivery component of law clinics, 
(commencing with 4 law clinics in 2006 to 10 clinics in early 2012 that had commenced 
active service delivery) a total number of 1,835 individuals have accessed free legal 
services from 10 law clinics. 

k) An average of 7400 persons received street law education at communities on human 
rights, environmental issues, health care, women rights, child labour, civic rights and 
responsibilities and training on dispute resolution mechanism.  Locations used for human 
rights education were markets, motor-parks, schools, hospitals-maternal wards, town-hall 
meetings, churches and mosques; 

l) Community groups interviewed said that they found law clinics education initiatives 
useful. However, they often expect more in terms of solutions to policy problems or 
answers to social challenges; 

m) So far the level of engagement and awareness amongst stakeholders is relatively low. 
This therefore places certain level of limitations on law clinics and law students and 
reduces effectiveness. 

n) Partnership with local NGOs is also poor and need to be boosted to provide synergies and 
linkages in service delivery. 

 
Other issues and remarks made in the report are as follows: 
 

(i) Law clinics need to be clearer with objectives of public legal education and develop a 
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strategy to lead communities on a pathway to getting the answers needed or build their 
capacity through sustained efforts over time on particular issues of law. The clinics also 
need to develop a feedback and evaluation mechanism from the communities to track 
usefulness of street law outreaches. 
 

(ii) There remains a record keeping challenge amongst law clinics in terms of recording 
counselling services offered through phone or during community outreaches. There is no 
strategy developed for getting feedback from clients. Flow of services especially in 
prison service, data and filing and follow-up must be properly documented and actions to 
be taken properly reflected.  
 

(iii)Funding was identified as a major limitation amongst students and law teachers. The 
question remains as to how much funding is really the limitations for the service or is it 
proper identification of actions required or proper supervision? Identifying what activities 
are proposed by students? How viable such activities are? What activities approved by 
supervisors? What cost/resources needed to implement?  
 

(iv) Truncated academic calendar due to strikes, school closures from security and students’ 
crisis. This often results in shortened semester that reduces ability of students to be part 
of the service component.  

 
The process adopted for this assessment and challenges faced have been fully documented in the 
main report. 
 

 

 

 

 

 

 

 

 

 

 

 



5 
 

INTRODUCTION 
 
 

Over the years, standard of legal education in Nigeria was on a downward slope. Criticism of 
Nigeria’s legal education led the National Universities Commission (NUC) to introduce the 
minimum standards for all law faculties in 1990. The minimum standards include uniform 
minimum admission requirements, course content and the duration of a law degree. The 
minimum standards states the objectives as  being to ensure that the graduate of law will have 
good general knowledge of law, including a clear understanding of the place and importance of 
law in society; and as a stimulus to stir the student into critical analysis and examination of 
prevailing social, economic and political systems of his community1.  

The minimum standards created the context that allows law faculties to widen the scope of law 
programmes and teach law within relevant social context. However, the desire to graduate skilled 
professional lawyers remained somewhat elusive in terms of strategies to achieve the objectives. 
The NUC objectives were clear though very narrow education goals. Law students that have 
graduated under this context have been generally unable to show any career connections between 
their journey through legal education and the community.  

In 2004 NULAI introduced Clinical Legal Education to Nigeria, to promote legal education 
reform, access to justice, legal aid and public interest lawyering. The first part of the programme 
aims at building the capacity of law teachers to develop curricula that integrates knowledge, 
skills and values; utilizing interactive teaching methodologies; connects law students directly to 
law as a social engineering tool through free legal services to local communities, and other social 
justice projects. 

The term "clinical" legal education in its broadest sense refers to any kind of experiential, 
practical or active training for the legal profession which has as its primary pedagogical focus the 
teaching of the craft of lawyering. It contemplates a range of skills and values commensurate 
with the development of professionalism, such as the ability to solve legal problems through 
various dispute resolution devises, the provision of competent representation, the recognition and 
resolution of ethical dilemmas, and the promotion of justice, fairness and morality. The 
methodology may include something as simple as a short role play by students in a large lecture 
section or as complex as supervised representation of people involved in real legal disputes2. 

Based on the need to reform legal education and address issues of public interest lawyering in 
Nigeria, the Nigerian programme was designed to impact professional skills and values through 
addressing real legal problems for real people. Law faculties working as a network under the 
umbrella NULAI introduced a clinical law course that is designed to run in two components; the 
academic component and service Component. Under the academic component, law students are 
                                                             
1 Ojukwu Ernest, “Taking practical legal training into the 21st century: proposal for the reform of the Nigerian Law School 
programme, Vol.1 1997 Abia State University Law Journal pg 92 
2 Wilson, R.J., “Clinical Legal Education As A Means To Improve Access To Justice In Developing And Newly Democratic 
Countries”, A Paper Presented at the Human Rights Seminar of the Human Rights Institute, International Bar Association 
Berlin, Germany Oct. 17, 1996 
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equipped with relevant knowledge in legal drafting, legal writing and research, altenative dispute 
resolution (ADR), interviewing and counselling, public interest lawyering and information 
communication technology. Under the service component law faculties established law clinics 
where law students provide free legal servicies to indigent members of the community and 
human rights education at rural communities. 

The clinical law curriculum is designed to integrate social justice issues with the core knowledge 
contents. Under the public interest lawyering component for example, students are introduced to 
new laws and law reform projects that build skills and values. The curriculum also incorporates 
modules that provide human rights education; freedom of information; child rights and child 
trafficking; environmental issues, women’s rights, and access to justice for pre-trial detainees. 

The curriculum also equips law students with interviewing, counselling, and ADR skills. The 
Communities serviced by some of the clinics benefit from dispute settlements by the clinics and 
these have direct benefit in reducing conflicts and sometimes injustice especially for the very 
poor. 

The CLE program is financially sustained by the joint support of universities and international 
donor agencies. NULAI helps develop curricula, provides teacher training for law teachers, and 
assists with fundriasing for law clinics’ projects. Law faculties and universities provide 
infrstructure for the law clinics. Human resources include NULAI proffesional project 
development team, CLE training facilitators, law teachers and law students. The following 
stakeholders are also in a position to play crucial roles: Legal Aid Council of Nigeria (LACON), 
Ministry of Justice, Nigerian Prisons, National Human Rights Commission, National Agency 
Against Trafficking in Persons, Nigerian Bar Association, Federation of International Women 
Lawyers, Community groups, and NGO's. Law clinics have been able to work with some of 
these agencies to improve level of legal services in the society. 

The International donor agencies that have supproted this programme so far in Nigeria are: The 
John D. and Catherine T. MacArthur Foundation, Open Society Foundations, and the European 
Union. 

This impact assessment project of clinical legal education in Nigeria has been supported by The 
John D. and Catherine T. MacArthur Foundation. 
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Chapter 1 

 

IMPACT ASSESSMENT OF CLINICAL LEGAL EDUCATION IN NIGERIA: BEST 
PRACTICES, LESSONS AND RECOMMENDATIONS 

 

1.1 Introduction 

The present Impact Assessment report is especially significant for so many reasons. Essentially, 
this is the first such report of a carefully planned and executed legal education reform or 
intervention project in Nigeria. The fact that an impact assessment of the project could be done 
in the first place is quite instructive. Globally, it is not common to find measurement and 
evaluation processes carried to such logical conclusion of a project cycle. Evaluation of the 
impact of a project is done as a best practice-relating to legitimacy, accountability and 
transparency3, and for sustainability as well as necessary improvement.  For those 
knowledgeable in project planning, impact assessment may not be possible if a good foundation 
has not been laid. Thus, the first tool of impact assessment is to find out whether a good 
foundation is in place. This chapter accepts that the Nigerian clinical legal education (CLE) 
programme is a social development interventionist project with the objective of social change-in 
learning and social service delivery4. It reviewed the foundational questions and principles of 
impact assessment-which form the basis of this report, as necessary intellectual exercises in 
designing CLE projects capable of achieving desired educational mission and social objectives. 
This section concludes that the best practices in clinical legal education projects in particular and 
programmes generally lie in laying a good foundation by informed project planning and 
execution in accordance with the plans or designs as demonstrated in subject report. That is what 
this report represents. 

1.2 CLE Project Design-Best Practices 

1.2.1 Clinical Legal Education Programme and Social Change/Development 

In 2004 NULAI Nigeria introduced the clinical legal education concept in Nigeria5, to promote 
among others, legal education reform, access to justice and legal aid6. The objectives of the 
programme easily translated to the educational and service components of clinical legal 
education programmes adopted by Faculties of law of some Universities and the Law School. In 
the educational component, emphasis shifted to outcome-based, student-centered experiential 
learning. The projected outcomes encompassed knowledge, skills and values. The service 

                                                             
3 Oakley, Pratt and Clayton(1998),Outcomes and Impact: Evaluating Change in Social Development, INTRAC  
  NGO Management and Policy Series No.6, 1 
4 See Ojukwu, E., et al(2012), Handbook on Prison Pre-Trial Detainee Law Clinic, NULAI Nigeria Abuja,153  
5 With pilot Law Clinics in four law faculties, supported by the Open Society Justice Initiative(OSJI) 
6 Ojukwu, Erugo and Adekoya,(2013) Clinical Legal Education: Curriculum, Lessons and Material, NULAI Nigeria  
   Abuja,4 
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component of the programme provided supplemental legal aid opportunities for the indigent, and 
promoted other social development projects.  From these perspectives, clinical legal education 
programme became a basic “instrument of development intervention”7 “promoting social 
change”8. This change is to be achieved not just through the social intervention inherent in the 
CLE programme but also through experiential learning and social education that will definitely 
produce future public service lawyers as agents of social change.  

Law has always been seen as an important instrument of social change. Social change has been 
defined to mean:  

‘large numbers of people are engaging in group activities and relationships that are 
different from those in which they or their parents engaged in previously. Thus, social 
change means modifications in the way people work, rear a family, educate their 
children, govern themselves, and seek ultimate meaning in life’.9  

Law is a form of social science which hitherto was studied in abstract and without adequate 
reference to the society and social development. Consequently, through the CLE programme law 
as instrument of social change and development has become more obvious. Lawyers must play 
the social development role to enthrone social justice. It is pertinent to point out that the concept 
of social development has been broadened to include not just consumption of tangible benefits 
but also “a wide range of measures designed to redress the imbalance in the allocation of 
resources in favour of the poor and the dispossessed”10, including better education, human 
dignity, empowerment and generally what has been described as “people’s self-development”11. 

For the law to play its role in the social development project, appropriate legal education12 must 
be designed and executed as a development intervention-emphasizing development “as a 
process’ and based around objectives”13. It has been observed that “impact is the ultimate stage 
in the process of development intervention”14, but to be able to assess the impact of such 
intervention, a clear, specific objective must have been set at the planning or design stage. 
Hence, there is the need for good knowledge of planning, monitoring and evaluation systems. 
The process is also vital in the success of development intervention. 

Planning is at the root of clinical legal education programme. Lesson plans with set outcomes 
and objectives is a sine qua non to activities programmed to achieve the outcomes.  As a 

                                                             
7 Oakley, Pratt and Clayton, op cit, 28 
8 Ibid 
9 Hosen N, Reform of Indonesian Law in the Post–Soeharto Era (1998-1999), (unpub.) PhD Thesis Faculty of  
  Law, University of Wollongong, 2004, 25(http://www.studymode.com/essays/Law-As-An-Instrument-Of- 
  Social-533922.html) last visited 4 December 2013 
10 Oakley, Pratt and Clayton, op cit, 13 
11 Rahman, A.(1993) People’s Development, London: Zed Books, 178  
12Cf. Ojukwu, E., “Clinical Legal Education Curriculum for Nigerian Universities’ Law Faculties/Clinics”, NULAI  
   Nigeria, October 2006,2-3 where the erudite Professor lamented that hitherto the objectives of the NUC  
   Minimum academic Standards for Law “have not been met because of the actual content and teaching   
   methods adopted in legal education in our faculties”. The CLE programme is an intervention. 
13 Oakley, Pratt and Clayton, op cit,27 
14 Ibid,30 
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corollary, a good clinical legal education project, just like any other social development project 
must be properly designed or planned with specific objectives followed by activities as inputs, in 
order to achieve desired social change. In other words, a CLE project must have a good 
foundation. When a project is properly designed with a good foundation and carefully executed 
project cycle, the impact is easily assessed.  

According to Oakley, Pratt and Clayton, on M and E: 

‘current approaches generally involve a sequence of stages, each with a series of 
specific tasks which must be undertaken if the desired result is to be achieved; that is, 
understanding of the outcomes and the impact of the programme or project being 
executed’.15 

The planning, design or project cycle is generally categorised into-appraisal, monitoring-
evaluation and impact assessment stages. For some development writers the practical stages 
include: “objectives, inputs, outputs, effort, effect… and impact”16. To this group, the crucial 
point: 

‘is to get the sequence right and also to understand the relationship between the 
different stages. We will never be in a position to ‘measure’ effectively the impact of 
an initiative if we do not adequately complete the earlier stages of the M and E 
process’.17 

This advice is instructive in design and implementation of CLE projects along best practices. 

There must be synergy of all the stages to succeed and sustain projects to achieve set objectives.  

1.2.2 Appraisal-Setting Objectives 

Appraisal is the first stage of any development project-to appraise the project and be sure of the 
objectives. For a project to have a good foundation, it must have a clearly set out objective or 
mission with specific reference to a social need. Sometimes baseline studies, surveys or other 
special projects providing information or data, may be necessary to identify the specific objective 
or social need, and in planning the requisite social intervention. Baseline studies or special 
projects are intellectual inputs or exercises before a development project. They are necessary not 
just in identifying social problems or concern but also in suggesting strategic interventions. A 
further aspect of the intellectual work is conceptual-in providing a conceptual framework on the 
right “theory of change” for identified social problem. This is necessary to achieve social change. 
Some basic questions lie at this baseline studies and foundational work.  Questions of “who/why, 
what, how” of the project: who are the beneficiaries? why do we have to do the project? what is 
the benefit? And how do we execute the project? These are questions that will clarify the need, 
and mission or objectives of (the specific project). Analysing the need, the question is to identify 

                                                             
15 Ibid,32 
16 Ibid 
17 Ibid,33 
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the concern: what is the problem that this project can solve?  And for the purpose/objective: what 
is the project’s benefit or objective?  There is always the need to be specific on the objective by 
setting measureable target.  

The final foundational question is about the task to be performed. What is the task in terms of 
time, money, skills, etc.? Is the task capable of delivering the purpose? This question will be 
answered in terms of: doing the interventions the right way (operational); doing the right package 
of interventions (strategic); and having the right conceptual understanding- the right “theory of 
change” (conceptual framework) in order to achieve our objectives. 

For example in appraising the Prisons/Pre-trial detention Law Clinics project, the need for 
Prisons/Pre-trial detention Law Clinics was assessed in previous studies and writings18. Such 
studies, writings and other works revealed intolerable limited/absence of access to justice to 
indigent prisoners as a social problem or concern. The planning identified the need to provide 
supplemental legal assistance as the purpose or objective of the project. To be measurable it is 
recommended that each Clinic should be specific as to number of   prisoners to be assisted within 
a given period.  

Of course, those were vital intellectual exercises that assisted in designing the project (the 
Nigerian Law Clinics).  Such exercise was necessary to establish the logic of the project, agree 
on what we wanted to do, and the right way of doing it, to achieve the purpose.  

The appraisal is also a necessary foundation for future monitoring, evaluation and assessment. 

1.2.3 Monitoring 

Monitoring is done to track the project execution to be sure the project is in progress and that the 
plan or design is religiously observed. It has been observed that “immediate project impact will 
be affected by other factors and issues and hence its continual monitoring should help in tracking 
and assessing the influence of these other forces.”19 

1.2.4 Evaluation 

At specific intervals of execution of a development project, evaluation of progress in execution is 
vital. Renowned M and E trainer Dr. Max Peberdy describes “evaluation” as “a learning and 
management tool: an assessment of what has taken place in order to improve future work”20. 
This will help “determine how far objectives have been achieved and whether the initial 
assumptions about what will happen were right”21. 

                                                             
18 See conference papers of the All Africa Law Clinics conference on Pre-Trial and Criminal Justice, Abuja,  23- 
    24 May 2001; for instance Atoki, D., on “The current situation in pre-trial detention in Africa: challenges and  
   opportunities for reform”, presented at the Conference. 
19 Oakley, Pratt and Clayton, op cit, 29 
20 Peberdy, M.(2011), “Impact Assessment: Some Notes”, in  Impact Assessment Course Toolkit, 1-3 June  
    2011,Oxford, INTRAC,10 
21 Ibid  
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 Three universal evaluation questions22 may be useful here:  

i. Are we doing what we said we would do? This is an internal evaluation inquiry, and must 
be sustained at every point to be sure the project plan is strictly adhered to. 

ii. Are we doing the right thing? This is an inquiry into the operational, strategic and 
conceptual approaches developed from the baseline studies and intellectual exercises that 
formed the bedrock of the project. 

iii. Are we making any difference? If the project plan is being properly executed, and the right 
thing being done, then a difference must be observed. This could be positive or negative 
change, probably not exactly those contemplated or desired. The challenges and external 
unforeseen factors could be noted while assessing any contributions to any observable 
outcomes. These observable changes during the project period are immediate outcomes of 
the intervention. Examples of such immediate outcomes include knowledge, skills, attitude 
which outcomes must be distinguished from the lasting, longer term changes. 

1.2.5 Impact Assessment 

Impact assessment has been described as the “systematic analysis of lasting or significant 
change- positive or negative, intended or not-in people’s lives brought about by an action or 
series of actions”23. This is an expected “ultimate stage in the process of development 
intervention”24, though seldom done. Here again, the question will be: have we made any 
difference? To assess the impact of a project is to gauge the change, essentially social change or 
overall, long term impact of an intervention. This is identified as the change that has occurred to 
solve the original problem sought to be addressed. It is a best practice to execute a development 
plan to this point of assessing if change has really taken place as planned. This change to be 
ascertained from impact assessment is best explained as the “impact” or “longer-term changes 
(ideally beneficial)”25in distinction from the changes that occur during the project period26. The 
latter are simply the outcomes observable during project evaluation stage of development 
intervention. 

1.2.6 Conclusion- Lessons and Recommendations 

The best practice in development intervention is to adopt a project cycle designed from 
intellectually-driven baseline studies or survey. Such studies should identify the social need that 
requires intervention, provide requisite conceptual framework of desired change and the strategic 
intervention with a programme of activities to achieve the set objectives. The project cycle need 
to be structured into feasible stages of execution that ensure synergy of the stages. The project 
plan should be executed religiously to the end-assessing the long term impact or change vis a vis 
the set outcome. This is the strong lesson derived from the present NULAI impact assessment 
report. The report is able to capture and confirm mid-term changes in terms of outcomes of the 

                                                             
22 Ibid 
23 Roche, C, (1999), Impact Assessment for Development Agencies, Oxfam,  21; See also Peberdy,M, op cit, 4 
24 Oakley, Pratt and Clayton, op cit., 30 
25 Peberdy,M., op cit., 7 
26 Ibid 
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CLE intervention: for example, the improved knowledge, skills/professional capacity and 
attitudes of clinical teachers, clinically-trained lawyers and student-clinicians within the short 
term. The longer term changes and especially social change can be predicted as well-in the areas 
of public service attitude and supplemental legal aid by law students. 

The NULAI approach to social development intervention is recommendable. It shows 
legitimacy, accountability and transparency of the project, and guarantees sustainability as well 
as opportunity for necessary improvement.  We recommend this approach to all law faculties and 
the Law School already involved in clinical legal education programme in planning, execution 
and lessoning experience. It is also an invitation to other law faculties to join in the clinical 
movement as a key development intervention in legal education reform and access to justice. As 
demonstrated proper planning of social development intervention assures satisfaction on 
successful completion of the project cycle, while achieving some learning experience and 
confidence in the sustainability of projects. 
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Chapter 2 

 

IMPACT ASSESSMENT PROCESSS 

2.1.1 What is impact assessment? 
Impact assessment involves understanding the nature of the change that has taken place and to 
determine its significance27. It has also been captured succinctly as the “systematic analysis of 
lasting or significant change- positive or negative, intended or not-in people’s lives brought 
about by an action or series of actions”28.   

It is the assessment of change and its significance in people’s lives resulting (ant) from asking 
the critical question of what has changed, how has it changed, and for whom?  

It is important before undertaking impact assessment to understand the dividing line between 
monitoring, evaluation and impact assessment. Monitoring measures outputs and tracks on-going 
activities, evaluation measures outcomes/ performance while impact assessment analyses 
changes.  

2.1.2 Why are we doing impact assessment? 
NULAI Nigeria is a non-government, non-profit and non-political organization promoting 
clinical legal education (CLE), access to justice and legal aid, and the development of public 
interest lawyers. NULAI has worked in this field for the past 9 years with notable results. 

Consequently, NULAI sought to assess the following: 
c) Changes that NULAI’s work and projects in the legal sector have contributed in legal 

education reform and access to justice; 
d) Resultant impact of clinical legal education on past and present CLE students, law 

teachers, host communities, partners, decision makers, and other stakeholders. 

 The following were identified as the objectives for the assessment:  
4. Outline and explain the successes and challenges of CLE in Nigeria; 
5. Identify and explain changes brought about by NULAI’s efforts and improve 

effectiveness; 
6. Explain to stakeholders the concepts and dimensions of CLE. 

 
2.1.2 Preliminary Process 

In a bid to successfully carry out impact assessment, NULAI Nigeria engaged in capacity 
training of key members drawn from the executive, staff, and partners on impact assessment at 
INTRAC, United Kingdom.  This was followed by an in-house training of other staff. 

                                                             
27O’Flynn, M., International training and research Centre, M&E Paper 7 on Impact Assessment; Understanding and Assessing 
Our Contributions to Change, October 2010, page 2. 
28 Ibid 2.  
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There were multi-level steps adopted towards drafting the impact assessment framework cutting 
across staff, executive members and partners. This process involved the articulation of a theory 
of change from NULAI vision and mission, goals and objectives. To clearly define NULAI’s 
sphere of influence and understand core areas of contribution, six dimensions of change were 
identified. 

With a well-articulated theory of change and dimensions of change, an impact assessment 
framework was developed identifying baseline data, target group, sources of data, means of data 
collection, indicators, tools, resources and budget. This was followed by the expansion of impact 
assessment tools needed. 

2.2 Theory of Change 

“Theory of change provides a succinct and clear vision of change; and in relation to this, the 
problems it wants to solve, the people it wants to work with and an overview of what it wants to 
achieve in relation to its stated goals.”29 

Theory of change helps to design a framework for impact assessment as it provides organizations 
the opportunity to articulate the changes they set out to make and offers a framework to help 
understand and demonstrate progress positively or negatively.30  

NULAI Nigeria developed its organizational theory of change drawn from its mission, vision and 
goals. The overall theory of change is based on how to use the legal education system to build a 
network of cohesive university-based law clinics providing pro-bono legal services to the 
indigent and underserved; while training a new generation of skilled law students committed to 
public service and justice. Therefore, our overall change focus is captured as: reform of legal 
education for social justice and community development. To contribute to this overall change 
there are five dimensions of change where NULAI has direct sphere of influence and form the 
primary focus of this impact assessment. The dimensions of change are captured in diagram 1 
below. 

 

 

 

 

 

 

 

                                                             
29 Ibid 5.  
30 Ibid 5.  
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DIAGRAM 1: NULAI NIGERIA DIMENSIONS OF CHANGE

The impact assessment process involved series of steps in collecting objective and subjective 
information. 

Tools used include: 

1. Questionnaires for clinical law teachers; Questionnaires for Past clinical law students; 
Questionnaire for undergraduate clinical law students; Questionnaire for partners and 
stakeholders; 

2. Focus group discussion with law teachers and group discussions with clinical law 
students

3. Bulk Short Messaging Service followed by personal telephone interviews of past clinical 
law students.

4. Telephone interviews of employers of clinical law graduates
5. Interviews of clinic clients and relatives of clients
6. Records analysis: (a) Legal education policy documents and curriculum from 2005 to

2012. (b) Analysis of law clinics records and reports from 2005 to 2012
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We gathered data and information through the following:  

1. Impact assessment visit to 8 law clinics across Nigeria, namely; ABSU Law Clinic, Abia 
State University, Abia State; AAU Law Clinic, Ambrose Ali University, Epkoma Edo 
State; UniUyo Law Clinic, University of Uyo, Akwa Ibom State; ABU Law Clinic, 
Ahmadu Bello University Zaria, Kaduna State; Akungba Law Clinic, Adekunle Ajasin 
University, Akungba Ondo State and UniAbuja Law Clinic, University of Abuja FCT.  
Nigerian Law School Yola Campus, Nigerian Law School Augustine Nnamani Campus 
Enugu, Community Law Clinic University of Ilorin.  

2. A total number of 456 questionnaires were circulated during impact assessment visits and 
through online, email list serve and Facebook network. 330 responses were received. 

3. Bulk Short Messaging Service (SMS) followed by Personal telephone interviews of past 
clinical law students. Total of 425 SMS were transmitted, 20 responded to follow-up 
phone calls. 

4. 20 past clinical law students were interviewed via telephone 
5. 9 Employers of past clinical law students were interviewed 
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Table1:Baseline Data 

Dimensions of Change Baseline Data Target Group Indicators of change 
Changes in 
understanding among 
key decision makers 
within the university 
and legal education 
system 
 

As at 2005- 1. There was no 
curriculum, students were taught 
using course outline.      2. The 
method of teaching was lecturing, 
and note dictation.     3. There was 
no clinical legal education and 
university-based law clinics in 
Nigeria.  
Source of information: the 
Curriculum in use, students and 
teachers. 

Law faculties, 
law schools 

Use of curriculum, practical 
teaching methods, adoption 
of clinical legal education , 
establishment of university- 
and law school- based law 
clinics,  

As at 2005- the policy of legal 
education did not recognize and 
incorporate CLE. However, NUC 
guidelines supported community 
service. 
Source of information- Policy 
documents 

National 
Universities 
Commission, 
Universities’ 
Senates, Council 
of Legal 
Education 

Changes in policy and 
guidelines  

Changes in law 
teachers' attitude and 
capacity towards 
clinical legal education 
 

As at 2005- Only about 6 law 
teachers had knowledge of clinical 
legal education in Nigeria. 2. Law 
teachers used theoretical methods of 
teaching based on course outline.  
Source of information- 1st Nigerian 
Clinical legal education colloquium 
Report. 

Law teachers. Number of teachers that have 
knowledge of clinical legal 
education, number of 
teachers trained on clinical 
legal education, number of 
teachers that use clinical 
legal education methodology.  

changes in law 
students' values, 
professional skills and 
commitment to social 
justice 
 

As at 2005- 1. There was no linkage 
between values, professional skills, 
commitment to social justice and 
getting a law degree 
Source of information: Law 
students 

Law students Number of students 
providing pro-bono services, 
number of students enrolled 
in clinical programmes, 
number utilizing the practical 
skills acquired, choice of 
career 
 

Changes for 
communities/ 
individuals/ 
underserved in 
accessing justice, legal 
aid and legal 
empowerment 
 

As at 2005- 1.Few lawyers 
providing pro-bono legal services. 
2. Communities had limited human 
rights education. 3. Legal aid was 
restricted to the urban areas and 
only 2 lawyers available per state. 
Source of information- Human 
rights reports, Legal Aid Council of 
Nigeria 

Community 
members. 

Number of human rights 
education projects carried out 
and how it has affected the 
people, number of people 
who have used the services of 
law clinics, number of people 
in the community (men, 
women, boys and girls) that 
demonstrates knowledge of 
their rights. 
 

Changes in the  
understanding of the 
role of CLE/ Law 
clinics in access to 
justice and social 
change by 
stakeholders 
 
 

As at 2005- 1. There was no 
knowledge of clinical legal 
education amongst relevant 
stakeholders. 2. Law clinics were at 
the start up stage. 
 
Source of information: NULAI 
Needs Assessment Reports  

Legal Aid 
Council, Prisons, 
Police, National 
Human Rights 
Commission, 
Nigerian Bar 
Association and 
justice sector 
NGOs 

Memoranda of 
Understanding, partnerships 
with law clinics, participation 
at NULAI/Law clinics 
organized programmes 
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Chapter 3 

 

DIMENSIONS OF CHANGE 1: CHANGES IN UNDERSTANDING AMONG KEY 
DECISION MAKERS WITHIN THE UNIVERSITY AND LEGAL EDUCATION 

SYSTEM 

3.1 Legal Education System & Legal Education Reform: Integration of clinical legal 
education into legal education –Law faculties and The Nigerian Law School 
Legal education system in Nigeria is principally the professional process that qualifies one to be 
a legal practitioner. The education of a lawyer starts at the University level. Each student goes 
through a five year law programme to obtain an LLB degree (Bachelors in Law and Legal 
Studies) which qualifies them for a one year professional training at the Nigerian Law School. 
The Nigerian Law School is a one year professional training which comprises of Bar I and Bar 
II, students are trained in learning and character. To qualify to practice in Nigeria, foreign 
students from countries must enrol in both Bar I and Bar II while law graduates from Nigerian 
universities are opened to the Bar II only. Only successful candidates are called into the Nigerian 
Bar. 
 
3.1.1 Law Faculties of Nigerian Universities 
Regulation of legal education in faculties of law was introduced in 1990 by the National 
Universities Commission (NUC) after much criticism trailed the standard of legal education. The 
NUC minimum standards for all law faculties introduced uniform minimum admission 
requirements, course content and the duration of a law degree31.  Its objective was that: 
 

‘The law programme is designed to ensure that the graduate of law will have good 
general knowledge of law, including a clear understanding of the place and importance of 
law in society. All human activities social, economic, political take place within a legal 
framework. It is therefore necessary that the student of law should also have a broad 
general knowledge and exposure to other disciplines in the process of acquiring legal 
education.  

Legal education should act first, as a stimulus to stir the student into critical analysis and 
examination of prevailing social, economic and political systems of his community and 
secondly as an intellectual exercise aimed at studying and assessing the operation, 
efficacy and relevance of various rules of law in the society’.32 

The minimum standards created the context that allows law faculties to widen the scope of law 
programmes and teaching law within relevant social context. However, the desire to graduate 
skilled professional lawyers remained somewhat elusive in terms strategies to achieve such 
objectives. The 2005 NUC Benchmarks objectives were clear but law students graduated under 

                                                             
31 Ojukwu Ernest, “Taking practical legal training into the 21st century: proposal for the reform of the Nigerian Law School 
programme”, Vol.1 1997 Abia State University Law Journal pg 92 
32 National Universities Commission: Draft Benchmarks and Minimum Academic Standards Law March, 2005 
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this context had not shown any career connections between their journey through legal education 
and the community.  

However, between 1990-2005 law faculties in Nigeria failed to develop detailed curriculum to 
achieve NUC objectives. Legal education was completely theoretically based through lecturers 
which teaching methods comprised notes dictation. This teaching method did not impact the 
required skills and values needed by law students to solve legal problems in the society nor did it 
promote public interest lawyering. A legal education system devoid of these necessary 
ingredients coupled with other legal challenges resulted in an alarming disconnect between the 
average Nigerian lawyer and the public that prevents lawyers from effectively engaging in public 
interest and pro bono activities33.  

Clinical legal education was introduced in Nigeria by NULAI in 2005 and promoted vigorously 
through university law faculties, at law teachers’ conferences and the Nigerian Bar Association. 
NULAI in 2006 developed ‘Clinical Legal Education Curriculum for Nigerian Universities Law 
Faculties/clinics’, this curriculum which adopted clinical legal education methodologies and 
establishment of a law clinic was introduced into 4 pilot faculties under elective courses.  

3.1.2 The Nigerian Law School 

As noted by Ernest Ojukwu, while the law faculties are foundational grounds for legal education, 
the Nigerian Law School itself had the burden of professional/practical legal training and the 
question posed by him in 1997 was ‘is the programme of the Nigerian Law School, the content 
of its curriculum, the teaching methods, staffing and the laws guiding its operation adequate in 
giving the true practical legal training desired for the future’34 seen as our today. He noted that 
the system was at a degenerated state of superficial understanding of some legal information with 
little or no capacity to apply it for problem-solving advocacy35 

Teaching method in the Nigerian Law School comprised handbooks in which content of a 
subject are stated as outlines; note taking took up most of the one hour per lecture time living 
little or no room for explanations, questions and answer sessions; tutorials done only few weeks 
to examination rendering it a tool for examination success36. However, the Council of Legal 
Education gradually bought the CLE programme and by 2009 reviewed its entire curriculum and 
adopted a CLE based integrated curriculum. The curriculum provided for a 400 hours teaching 
time with clear objectives, detailed lesson plans, and stipulates that the mode of delivery of 
lectures would be through interactive workshops, with lessons integrating values, ethics and 
skills in learning37. The lessons were also designed to take the form of interactive framework 
teaching, discussions, simulation clinics and activities, role plays, video demonstrations, mock 
trials, drafting exercises, assignments, quizzes and tests. Average performance of students in Bar 
                                                             
33 Latham & Watkins LLP for the Pro Bono Institute A Survey of Pro Bono Practices and Opportunities in 71 Jurisdictions pg 202 
http://www.probonoinst.org/wpps/wp-content/uploads/a-survey-of-pro-bono-practices-and-opportunities-in-71-jurisdiction-
2012.pdf, last visited on 1st March 2013.  
34 Op cit, 94 
35 Ibid, 94 
3636 Ibid, 95  
37 Council of Legal Education Nigerian Law School Curriculum 2009 

http://www.probonoinst.org/wpps/wp-content/uploads/a-survey-of-pro-bono-practices-and-opportunities-in-71-jurisdiction-2012.pdf
http://www.probonoinst.org/wpps/wp-content/uploads/a-survey-of-pro-bono-practices-and-opportunities-in-71-jurisdiction-2012.pdf
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Part II Exams based on the old curriculum had 53.82% less than 60% of students passing the 
exams from 2001/2002 to 2007/2008 while the average pass rate of students in Bar Final results 
based on clinical legal education curriculum from 2009 to 2012 is 76.03%38. 

3.2 Notable Changes and Progress 

Between the periods of 2004-2009 there was five years moratorium placed on the establishment 
of new faculties of law by the National Universities Commission (NUC) and Council of Legal 
Education39. At the expiration of this moratorium in 2009, the NUC and Council of Legal 
Education prescribed that a proposal to commence a new law programme must contain a detailed 
curriculum which shall include clear teaching delivery methodology with emphasis on using 
clinical legal education methods.40 

As at 2012, 13 Law Faculties and the Nigerian Law School adopted clinical legal education. 
University-based law clinics were established in 13 law faculties and 3 campuses of the Nigerian 
Law School.  

Diagram 2: Map of Nigeria showing expansion and proliferation of clinical programmes in Nigeria 

  

 

                                                             
38 Akubumadu, N.A., Analysis of Published Bar Results of the Nigerian Law School Agustine Nnamani Campus, Agbani Enugu, 
2012. 
39  ‘National Universities Commission & Nigerian Law School’, Thisday Newspaper 2009 October 13. 
40 ‘National Universities Commission & Nigerian Law School’, Thisday Newspaper 2009 October 13. 
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Curriculum and training resources developed and published by NULAI include the following: 

a). Clinical Legal Education Curriculum for Nigerian Universities Law Faculties/clinics 
(now reviewed and titled Clinical Legal Education: Curriculum, Lessons and Materials, 
ISBN: 978-978-932-380-7).41 
b). Handbook on Prison Pre-trial Detainee Law Clinic, ISBN 978-978-932-354-842, 
provides substantive reading material for law teachers, law students and other persons 
working in a Prison Pre-trial Detainee Law Clinic or other criminal justice, human rights 
and access to justice projects and programmes in Nigeria.   
c). Manual on Prison Pre-trial Detainee Law Clinic, 978-978-932-364-743, provides a 
guide to law teachers and law students working in a Prison Pre-trial Detainee Law Clinic 
or other criminal justice, human rights and access to justice projects and programmes in 
Nigeria.  It is used by 12 law clinics. 
d). African Journal of Clinical Legal Education and Access to Justice44 (ISSN 2315-
5728).The Journal which is peer-assessed is devoted to law and legal education of 
significant research value, especially on developments on clinical legal education, justice 
education, and access to justice. The Journal now attracts articles from Africa, Europe 
and Asia. 
 

3.3 Feedback from Institutional Actors: Law Faculties/University Administration 

Interviews with University administrators indicates that positive feedbacks from the public and 
community regarding law clinics’ activities boost institutional support and increase institutional 
knowledge about the CLE. For example, according to Vice Chancellor Prof. Cordelia Agbebaku 
Ambrose Ali University, a law clinic documentary on local TV on women and human rights 
attracted many phone calls from the public with very positive comments. As a result the school 
was very impressed with the zeal with which the law clinic is carrying out their work.  

Law clinics that also work together with school administration have boosted acceptance and 
support such as  working together with the university security to release and defend cases and 
working together with university disciplinary committees to resolve students’ cases. 

In addition, it was observed that in institutions where the faculty makes efforts to build 
institutional knowledge, it is very important in promoting institutional support. 

Other things that promote institutional support include students’ performance at National Client 
Interviewing and Counselling Skills Competitions. This led to the commencement of clinical 
legal education at the University of Abuja, Babcock University, and a student’s led voluntary law 
clinic set-up by the students themselves after participating at the competition at Ahmadu Bello 
University Zaria. 

                                                             
41 See www.nulai.org 
42 See www.nulai.org 
43 See www.nulai.org 
44 See www.nulai.org 

http://nulai.org/index.php?option=com_docman&Itemid=163
http://nulai.org/index.php?option=com_docman&Itemid=219
http://nulai.org/index.php?option=com_docman&Itemid=219
http://nulai.org/index.php?option=com_content&view=article&id=170&Itemid=208
http://nulai.org/index.php?option=com_content&view=article&id=170&Itemid=208
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Law clinics have boasted faculty accreditation greatly and sometimes was the tipping scale for 
some faculties to secure accreditation from the National Universities Commission and Council of 
Legal Education. Some faculties also advocated that NULAI should make more efforts to have 
CLE programme made a requirement for accreditation of law faculties by the Council of Legal 
Education as the method was very progressive for best practices. 

It was observed that as a new movement, it takes a while for change to take effect especially in a 
conservation profession such as law but constant exposure to a better method will eventually 
translate to acceptance of CLE as norm. Students are now also playing a crucial role for the 
demand for change asking crucial questions as to why all lectures are not being carried out using 
the CLE methodologies.  

Law clinics with greater institutional support also attributed such to regular advocacy and 
evaluation visits by NULAI, and sponsorship of faculty for teacher training. They advocated for 
regular visits from NULAI and organisation of broader programmes and clinic meetings.  

It was noted that the CLE programme was vital in promoting the use of modern teaching aids at 
faculty level. The use of IT, e-learning and other technologies for teaching is now becoming the 
norm amongst clinical law teachers. At Abia State University Law Faculty for example, Patrick 
Ugochukwu the Dean attributed the excitement and acceptance of modern teaching aids to 
NULAI teacher training programmes. 

At staff-student forum at Ambrose Ali University, the students advocated for the use of CLE 
methodologies in all their modules and lectures. 

Faculties that apply CLE testified that students are showing greater enthusiasm in attending 
classes.  

T. O Ibrahim, Dean Faculty of Law Adekunle Ajasin University Akungba, Ondo State described 
the impact of the CLE programme in the faculty, as follows:  

1. The students now have the opportunity of receiving practical training which complements 
the theoretical teaching method they are given while in the university. The practical 
training includes the street law programme where the students provide community 
education and free legal aid to the members of neighbouring communities.  

2. The nature of the CLE programme is interactive and participatory; students are given the 
opportunity to express their opinions in the subject matter. 

3. The law clinic teachers have received training on the new clinical method of teaching, 
thus equipping them with better teaching technique to carry out the CLE programme. 

4.  Assessing the impact of the CLE programme on the students is limited because of the 
short period between the time the students passed through the programme and the time 
they started their legal practice.  

5. The CLE programme is not compulsory, thus very few students pass through the 
programme. However, the faculty plans propose a compulsory CLE programme for all 
law students. 
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6. Funding- funds are required to carry out the CLE programme as a result, each student 
clinician is required to pay the sum of N2,000 ($12) thereby discouraging law students 
from participating in the programme. 

Dr. Moji Eseyin Vice Dean Faculty of Law, University of Uyo outlined the impact of the CLE 
programme in the faculty to include be the following: 

1. Introduction and wide adoption of clinical method of teaching by law teachers; this 
complements the theoretical method of teaching and sustains the interest of the students. 

2. Law students now receive practical legal training through the activities carried out by the 
Law Clinics.   

3. Through the CLE programme, law students now receive better legal training and are 
better equipped as lawyers. 

4. The Faculty also advocated that CLE programme be made a requirement for accreditation 
of law faculties by the Council of Legal Education as the method was both practical and 
progressive.  

3.4 Institutional Trends and Challenges 

In Abia State University, Ambrose Ali University and Ebonyi State University, institutional 
response to the clinical programme was to make it a compulsory course for all law students. This 
was because of the initial evidence noticed by the institutions that the programme had the 
potential to enhance student performance. The initial challenges were in devising interactive 
teaching methods for large classes, creating opportunities for client interactions and level of 
capacity of law teachers to provide adequate supervision.  

Other institutional responses resulted in the imposition of legal clinic fees for students. However, 
accessibility of the fees for law clinic work seems to be mired in administrative hurdles. It was 
observed that where university administration did not understand the purpose of the legal clinic 
fees, it led to challenges on the release of the funds. Law clinics and faculties may therefore need 
to develop a strategy to promote their work more effectively and constantly update the university 
administration with needed information and reports. 

One of the problems found during the assessment was that some faculties had reduced the CLE 
programme to a one year course. This is an emanating negative trend seen in faculties especially 
where new Deans have little or no knowledge or understanding of CLE and its importance. This 
has had negative impact on students and clinic case load/project activities. 

2 out of 16 existing law clinics operate as students-led voluntary programmes not integrated into 
the faculty programme. While students’ enthusiasm and commitment remains strong, this poses 
sustainability challenges.  
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One law clinic established in 2008 had made relatively no progress owing to lack of institutional 
buy-in at faculty level, as well as political conflicts between the clinic coordinator and the 
administration. Inability of NULAI to carry out a proper assessment of institutional support also 
contributed to noted failure. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



25 
 

Chapter 4 

 

DIMENSIONS OF CHANGE 2: CHANGES IN LAW TEACHERS' ATTITUDE AND 
CAPACITY TOWARDS CLINICAL LEGAL EDUCATION 

4.1 Law Teachers 

A total number of 174 law teachers in Nigeria have had some form of contact with clinical legal 
education through NULAI initiatives and events. Out of this number, 136 have received 
introductory training while 38 have received in-depth training on clinical legal education. 

The law teachers went through these training programmes to: identify the necessary lawyering 
skills required to work in a clinic; identify appropriate interactive teaching methods for training 
of law students; develop outcome based lessons and activities; use clinical legal education for 
traditional law curriculum and design a CLE based law curriculum; and identify assessment 
methods and supervision techniques. 
 
22 Law teachers trained on Ethics for Clinical Practice for law clinics to: develop a body of 
ethics, standards and methods for the management of clinical processes and clients; expose clinic 
teachers and supervisors to ethical issues relating to law clinic practice thereby preparing them 
and by extension, their students to recognize and effectively manage potential ethical challenges 
in the course of their practice.  

68 law teachers trained on prison pre-trial detention law clinics to: train and supervise law 
students to deliver effective services at prisons, police cells and other detention centres; Develop 
a prison/pre-trial detention curriculum and lesson plan; and Practice facilitative learning and 
supervision of students in a prison/pre-trial detention law clinic.  

16 law teachers trained on Street Law for Child Rights and Child Trafficking to: Develop the 
scope of a child rights and child trafficking street-law curriculum; Develop sample interactive 
lesson plans for use in child rights and child trafficking street-law.  

18% of the total numbers of law teachers that have had contact with CLE were surveyed through 
questionnaires and interviews. See below. 
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Figure 1: Changes in Law Teachers' Attitude and Capacity towards Clinical Legal Education

4.1.1 Impact on Law teachers involved in law clinics: 

51 law teachers are actively involved in teaching clinical law courses or supervision of 
community service component. 98% of law teachers involved in law clinic activities either as 
coordinators, supervisors and teachers found the programme useful to legal education and of 
value to their professional growth. In addition, the law clinics have greatly changed their 
perspective about social justice, changed their relationship with students and increased their level 
of participation in pro-bono and voluntary services. A general trend recorded in the surveys was 
a realization by law teachers that they also are in a position to offer pro bono services. This 
seems to have caught so many by surprise- sort of sneaked up on them as a pleasant and fulfilling 
surprise.

The CLE programme has also influenced their teaching methodology. However, they found the 
teaching environment challenging with regards to inadequate teaching aids, infrastructure, 
electricity, level of acceptance and awareness amongst other colleagues. Some also found the 
transition from the traditional method to clinical method was a slow process but once they 
crossed over, the clinical approach became easier.

Most clinical law teachers observed that clinical legal education programme has transformed 
legal education in many significant aspects. Student learning has improved as classes are more 
student-centered. Young lawyers have increasingly become relevant to the operation of law 
offices and civil society organizations. Also the law clinics were regarded as useful in Nigeria 
because it gives students opportunity to learn what goes on in the outside world of practice. It is
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regarded as essential especially when students come in contact with live clients, thereby 
increasing in the students the spirit of community service and dedication to professionalism. In 
addition, it exposes law teachers to practical legal skills and new teaching methods while the 
public lawyering programme assist the indigent members of the community who cannot afford 
the high cost of litigation or legal services. 

Here are some excerpts taken from surveys:  

Has your experience been relevant to you today? If so in what way/if not, why not? 
 

 

 

 

 

 

Has your experience changed your perspective to community service and social justice? If so, in 
what way/ if not, why not?  
 
 

 

 

 

 

Are we doing what we set out to do? Please describe in your own understanding what you think 
CLE in Nigeria is set out to achieve and your perception of where we are.  

The perception from law teachers indicates that there is good progress along objective path of 
improving quality of law student’s graduates and access to justice provided by law clinics, 
however progress towards higher level of acceptance amongst non-clinical law teachers is slower 
with resistance still recorded and a need for more awareness. 

In Abia State University, where the course is compulsory, a law teacher interviewed commented 
as follows: 

 ‘CLE is doing what we set out to do. Students have come to terms with words like access 
to justice, pro bono and community service. The students are more informed and graduate 
as well ‘baked’ students. There is still more work to be done especially in the younger 
classes. There is no harm starting in the first and second years’. 

The work of the clinic has greatly changed my perspective to community service and social justice. 
The periodic prison visits is an eye opener as to the abnormally low level of lack of access to justice 
and need for public service. 

I have realized that communities need lots and lots of help and that students (lawyers) can fill the 
gap even before real lawyers come into play. Now I offer pro bono services to indigent members of 
the society and seeing my students doing it has raised the consciousness in me that as a lawyer I can 
make a great difference in the society. 

 

 

 

 

My experience has been vital in both teaching and law practice generally. It has been a rewarding 
and fulfilling experience. It makes teaching easier and enjoyable. You also learn from doing the 
work. 

My teaching has become more effective. And my awareness of the responsibility of a 
lawyer to the society has become wider and my legal research skill more developed. 

The experience has been very wonderful. Today, I enjoy these interactive classes with my students. 
We look forward to classes as there are assignments we need to sort out from our last class. 
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Has clinical legal education influenced your teaching? If so, in what way/ if not, why not? 
 

 

 

 

 

 

4.1.2 Impact on Law teachers who came in contact with CLE as students 

100% of law teachers who were clinical law students experienced no friction in adopting clinical 
teaching methodology.  They were immediately involved in law clinic activities and found the 
experience very useful as new law teachers. One of such said  

‘Clinical legal education has helped me to empower my students. I can now say 
confidently that because of the interactive teaching method, I have been able to see the 
potentials of my students. Some of the students have demonstrated that they are better 
teachers than me. I have been influenced much like the students.’ 

4.1.3 Impact on law teachers who have had passive contact with CLE either through 
colleagues or through awareness sessions at conferences. 

Law teachers who have had passive contact with clinical legal education either through NULAI 
showcase activities, CLE trainings, colleagues or work at faculties with active law clinics still 
find the concept more challenging to understand. Level of understanding was still very low; 
however level of interest was high as many requested for opportunities to be trained and 
exhibited willingness to be involved in the programmes.  

Some law teachers who received CLE training and did not use it attributed it to lack of continuity 
because of non involvement in the clinical courses and not knowing what actual role to play. 
There was also general misconception that CLE training was only for law clinics and not for all 
law courses. This may have also contributed to lack of use. 

4.2 Clinical Teaching Capacity 

Clinical teaching capacity was rated based on students understanding of the concept of clinical 
legal education elicited through student interviews, focus group discussions and quality of lesson 
plans used. Clinical teaching capacity would be rated at 6:10 taking into consideration other 
limitations recorded such as limited teaching aids, lack of electric power, students class capacity 
and inadequate infrastructure. Implementation of curriculum and adoption of clinical teaching 
methodologies is monitored and evaluated through regular monitoring visits, evaluation surveys, 
review and assessment of cases handled by law clinics and use of progress mapping for each law 

‘It has greatly influenced my teaching from the traditional to the interactive student/ 
learner centered teaching method. I now teach interactively and have an array of 
teaching methods for use in different circumstances. I have also learnt so much more 
than I had before my contact with the concept’. 

It has really influenced my teaching. I am now better off in interactive teaching methods. 
Better skills in the use of power point and other modern day teaching facilities/ enabled 
me to bring the best in the students through interactive teaching and engagement. Has 
improved my legal skills (Advocacy, writing, management and drafting etc..)’. 
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clinic. Law teachers train an average of 2000 law students using CLE curriculum every academic 
session.  

Knowledge of clinical legal education amongst students in faculties where the clinical course is 
compulsory is 80% amongst the 3rd -5th year classes while the lower classes recorded 40%. In 
schools where clinical courses are offered as an elective course, in-depth knowledge of the 
concept of clinical legal education was recorded amongst the clinical law students. Robust debate 
observed amongst students on use of CLE methodologies by law teachers indicates fundamental 
understanding about CLE. In summary 91% of students surveyed said clinical classes were very 
different from other classes with exception of the Nigerian Law School were students said 100% 
of the classes were taught through clinical methodologies. 

Students summed up CLE classes as interactive and a method that goes outside normal 
classroom, allowing students to gain practical skills and experience. They noted the difference 
between when notes were dictated by law teachers and CLE classes in which discussion on legal 
issues gives students an opportunity to develop cognitive reasoning. 

Students also noted that CLE classes pushes one to learn more; and that interactive classes 
allows students to pick up facts and knowledge faster and deeper. 

However, about 50% of students complained that many CLE teachers did not adequately explain 
objectives/outcomes of each lesson to them.  

The assessment found that universities were yet to institute students-teacher evaluation or 
feedback mechanism to assess the law teachers periodically. 

Here are some excerpts taken from students’ surveys:  

 ‘If you say you want to abolish CLE in our school, I will say far be it from us because 
CLE is one of the best things that has happened at ABSU. For the first time you hear 
positive headlines about ABSU; students are going for international competitions and we 
meet persons from other schools and know how good our stuff is. It creates opportunity 
to meet other students from other schools and gives us opportunity to better our skills. I 
think CLE is very good please. Leave it with us’ 

‘The teaching methodology of clinical courses is quite unique and different and clinical 
teachers are characteristically quite different from other law teachers. They are more 
practical; they appreciate students’ views and new developments. Having opportunity to 
interact with teachers is also a preparatory process for students who may have interest in 
lecturing’.  

‘I would use CLE methods if I become a law teacher because it will be very selfish of me 
to deny other students what I have derived so many benefits from. Looking at today’s 
world we need to use lawyers who are not just theoretical in nature but can bring out the 
practical aspect. During interactive sessions, you are able to activate some elements of 
activism which will further better society’. 
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4.3 Trends and Challenges 

Law teachers are coming under increasing pressure from students and developing trends to adopt 
clinical teaching methodologies. Teaching environment is challenging with regards to inadequate 
teaching aids, infrastructure, and electricity. 

The assessment found some resistance to the implementation of clinical legal education 
methodologies and low level of acceptance and awareness amongst some teachers. This was 
observed particularly amongst law teacher that have received introductory training but were not 
participating actively in law clinics. The misconception that clinical methodologies cannot be 
applied to some law courses and low level of understating of the concept of clinical legal 
education is seen to be pushing this trend. 

Lack of evaluation/feedback mechanisms of student-teacher: This trend was found in all the law 
clinics and have contributed in law faculties not knowing how much the clinical legal education 
may be contributing to learning and also in enhancing teaching performance amongst law 
teachers. 
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Chapter 5

DIMENSIONS OF CHANGE 3: CHANGES IN LAW STUDENTS' VALUES, 
PROFESSIONAL SKILLS AND COMMITMENT TO SOCIAL JUSTICE

5.1 Impact on Students’ Values, Professional Skills and Public Interest Lawyering

About 3,582 Students have participated in clinical law programs in Nigeria since 2006. 292
current law students at different law faculties were surveyed through questionnaires, interviews 
and group discussions. 292 questionnaires were reviewed and analyzed.

20 graduated clinical law students and their employers were also interviewed. 

In summary 90% of law students said the clinical programme has played significant role in 
making them to acquire skills and competencies not provided for at the faculty before now, such
as; interviewing, ADR, file and office management, and advocacy skills. Other qualitative
attributes include confidence, oral communication skills and team work; raising consciousness 
for social justice and awakening the urge to do something about it.

Interviewing and counselling was ranked highest in terms of relevance. Students said the 
National Interviewing and Counselling Skills competition was a high point and having the ability 
to interview and counsel a client as most fulfilling.

The public interest component also created new platforms to learn new laws such as Freedom of 
Information Act, Child Rights Act and Law against trafficking in persons.

Figure 2: Changes in Law Students' Values, Professional Skills and Commitment To Social Justice
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5.1.1 Has your experience been relevant to you today? If yes, in what ways/if not, why not? 
 
Data analyzed from surveys reveals that law clinics have been a relevant means of exposing 
students to the public at large. They have opportunities to interact with local communities, 
identify legal and social problems, internalize and reflect on issues of social justice. Interviews 
and group discussions reveal a reshaping of values amongst law students. For each law student, 
the law clinic encounter and experience can be identified as a unique experience while there are 
common areas such as skills acquired. 89% of law students said individual law clinic experience 
has been relevant while the few who found it not to be relevant was because they have not had 
the opportunity to actually participate in CLE activities. 
 
Some of the common excerpts from the students as to relevance are as follows:  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Yes, it gave me a sense of belonging and inspired me to study hard knowing I have lives and rights 
to protect. The experience I got from the clinic has made me to be proactive when it comes to 
practice. It taught me that lawyers should treat each other fairly. I now understand that the low class 
people can also get justice without really running around looking for money to use and hire a lawyer 
that will help defend them. Yes, CLE has improved my advocacy skills, interviewing and 
counseling skills. It has made me know and understand law beyond the class room experience. Yes, 
it has helped me understand that there is more to law than just seating in to listen to black letter law. 
It has also enhanced my interactive skills, giving me so much confidence. CLE has made me 
outspoken and bold. It has also improved my writing skills. Yes, the experience has been relevant in 
that CLE enhanced my oratory prowess, and my advocacy skills. It has expanded my knowledge 
about law in practice. It has also helped me acquire knowledge on how to relate to people and also 
counsel those with different legal problems. 

Yes, my experience in the law has helped me to understand what it feels like to actually be a lawyer 
before graduation. Yes, it has been relevant to me. For instance, the seminar on Freedom of 
Information (FOI) really opened my mind to how my right in the society will be protected. It has 
also given me the opportunity to enlighten people on how the clinic can help them. 

Yes, I have learnt from the clinic all matters about interviewing and counseling. My experience has 
also educated me on the various rules of professional conduct according to the 2007 Act.  

CLE activities have been relevant to me in various ways. Firstly, I am very aware of the challenges 
of a lawyer and how to tackle them and consequently sharpen my lawyering skills and initiatives. 
My experience in Prison visits and street law has boosted my confidence when it comes to 
interacting with people. The clinic has given me a sense of responsibility over others. 

CLE has given me more confidence to handle practical issues in law. 

CLE program has helped me improve my lawyering skills; it has provided an opportunity for me to 
be able to give back to the community. The clinic has helped boost my reputation as a law student 
because I now have skills which ordinarily I should have acquired in years to come. It has helped 
me handle and resolve legal problems of people in my hostel and in church. 

It actually makes me feel important to the society. Yes it has been relevant to me as my interaction 
with my fellow students has improved. 

My experience has changed my perspective in the sense that I now have courage and I feel accepted 
even in the communities to interview people concerning legal issues.  
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5.1.2 Has your experience changed your perspective to community service and social 
justice? If so, in what way/if not, why not? 

Law clinics prove to be good ground to sow seeds for community service, for so many students 
found the work rewarding and motivating especially after coming in contact with community 
members and clients who have been unjustly treated. 80% percent of law students reported a 
radical change and sometimes eye-opening changes with their various law clinic experiences.

About 20% of students interviewed who reported no change in perspective, were extremely 
unhappy with the situation as many were positive that their perspective would likely not be the
same were they to have had the opportunities to engage in community service and clinical work.
As stated by one student, “I did not have the opportunity to engage in any community service but 
I know if I do my perspective will change.”

Some of the common excerpts from the students as to community service and social justice:

Before the experience with CLE, I did not think that I had a right to talk to people on their rights but now I 
have understood that such privilege exist actually. My experience has thought me that as a lawyer, I have a lot 
to do for my community, state, country and world at large. My experience has made me understand how 
people in the community are and how much they need my help. CLE activities have impacted in me the zeal 
and motivation to fight for justice for the underserved members of our society. Yes, it has changed my 
perspective about community service and social justice because it made me understand that most people who 
need justice are denied it based on technical and financial grounds.

I am now aware of the injustice being faced by people every day and I am happy that I can be of help. Yes it 
has. Embarking on a street law program helped me realize that so many people do not know about their rights 
and when it is violated due to ignorance. It gave me the opportunity to let them know that they could come to 
the clinic to seek redress.

Yes, prior to my study of CLE, I had little knowledge about what social justice is all about but after my study 
of the course, I now know I can actually advocate on behalf of the poor and less privileged in the society. 
My law clinic has definitely changed my perspective about community service and social justice. It has 
opened my eyes to the little things I can do at this stage to contribute to the society. I now understand that 
most people need legal help and that there is actually free legal aid which we can render. Yes, because I now 
know that I have a role to play in community service and in ensuring social justice. 

Yes, the experience has changed my perspective of law generally. I can render pro bono services for indigent 
members of our society when I become a lawyer. My experience in visiting the prison and doing street law 
has spurred my interest in the area of social justice. Yes, I used to see law as a theoretical course where you 
use legal and big terms but now I can come down and interact with people in a way they can understand and 
also proffer solutions to their problems.

My experience has been able to change my overall view about community service and social justice. This is 
because as young upcoming lawyers, I felt that we are entitled to be paid for our services by our clients but 
this program has made me understand that lawyering is not always about money but for justice to be done 
regardless of class and social status. 

I do not really have so much of experience since I have not been participating fully. But the first prison visit I 
went to in my third year made me understand that justice is not the way they portray it. My experience has 
changed my perspective about community service and social justice. I have realized that a lot of people are 
languishing in the prisons without being arraigned in court for the first time. A lot of them are awaiting trial. 
Secondly, I have developed the skill of enlightening the public about how to access justice. Yes, the prison 
service for instance has helped open my mind to the fact that there is need to give back to the community.
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5.2 Impact on Past Clinical Law Students 
 
All past clinical students interviewed and surveyed said the clinical experience was relevant to 
them even after school. Skills that were highlighted as being particularly relevant were 
interviewing, counselling and mediation skills. They found it easy to transit into legal practice 
and said developing client relationship was very easy. In addition, they found the clinical 
experience very helpful during the bar examination.  
 
Many past clinical students expressed enthusiasm towards giving back to either their clinic or 
through NULAI. 40% of those interviewed were already giving back to their clinics either as 
legal aid providers or assisting with training workshops for new clinical students. Some excerpts 
from students volunteers: 

 
‘My name is A. N, Law graduate of the University of Abuja and I just registered to join the 
donor’s circle and I intend to be fully committed. For now, I can only afford to pay 1000 monthly 
because I just graduated and have not started work. I was a proud member of the University of 
Abuja Law Clinic and I enjoyed an enriching experience’.  
 
‘A. S, am presently not employed but doing a post-graduate program at University of Ibadan and 
presently working pro-bono at the Women’s Law Clinic Ibadan’. 
 
‘During my 2010/2011 NYSC service year in Kano State Nigeria, I undertook a voluntary 
Community Development Service of prison decongestion. I got 7 awaiting trial detainees at Kano 
Central Prisons discharged and acquitted. I also got philanthropist to sponsor payment fines for 
21 convicts with an option of fine. All these were possible because of prior law clinic 
experience’. 

 
Past clinical students found the experience to have added value. Here are some excerpts from students’ 
survey. 
 
 

 

 

 

 

 

 

 

 

 

I developed a strong passion for community development and good interviewing and counseling skills during 
the clinic exercises I was involved in. 
 
The values I developed working in the clinic are too many to mention. I learnt about the ethical conduct of a 
lawyer, developed great interviewing and counseling skills and also learnt a lot about law in practice, dedication, 
focus and determination. 
 
Yes, I developed great analytical and communication skills. I also understood what it means to be a lawyer to a 
client and how best to relate to clients and their problems. 
 
Yes, I learnt to be selfless, dedicated and how to work with a group (Team work). All these values have helped 
me in practice and made me stand out in my law firm.  
 
Yes, in fact in so many ways. CLE taught me the relevance of ICT in legal practice and thus, made me ICT 
compliant. I also acquired skills on how to elicit information from a client, analyze his goals and objectives 
before advising.   
 
Yes it added value to me in skill/career development. Equipped me for legal practice particularly fact finding, 
client counseling, and case management techniques. 
 
Yes, there is added value for me because other than the exposure it gave me, it has also helped me in moulding 
and sharpening me when it comes to being bold enough to stand and speak for what is right and proper in the 
society. Ultimately, it has made me a bolder person and believe me, when it comes to law, one must be BOLD. 
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Some other past students shared their experience in essays as shown below: 

 

IMPACT AND RELEVANCE OF CLINICAL LEGAL EDUCATION  
By Ikechukwu Uzoma45 

 
Clinical Legal Education (CLE) was the only component of my 60 months undergraduate law training 
that impacted lawyering skills in me. Its absence would have returned me after graduation, less skilful 
than when I matriculated. 

After two years of education under the traditional “note copying” pattern of teaching and a multiple 
choice question examination model that was in use in Abia State University when I got admitted, I 
noticed a great decline in my speech and creative writing skills. My introduction to Clinical Legal 
Education in 2009 was the perfect recovery mechanism. 

The research and documentation skill I developed through the Clinical Education Programme facilitated 
an internship placement with the Open Society Justice Initiative and a Consultancy with the Federal 
House of Representative Committee of Reform of Government Institutions barely two weeks after my 
graduation. 

Practical appreciation and understanding of the administration of the Law Clinic was sufficient 
experience to enable me serve an Office Assistant in the Office of the Chairman of the National Human 
Rights Commission, a position that entailed representing the office in high level advocacy and operational 
meetings.  

Learning to manage paper and electronically based correspondence and to lead study/research groups has 
also had remarkable impact on my present proficiency. This significantly aided my work in the Mapping 
Sub-Committee of the Child Helpline Initiative of the Federal Government of Nigeria spearheaded by 
Federal Ministry of Communication Technology, Federal Ministry of Women Affairs and Social 
Development and the National Human Rights Commission amongst other public and private sector 
actors. 

Interviewing and Counselling skills developed through the Clinical Legal Education programme didn’t 
merely enable my winning competitions within and outside Nigeria but has given a peculiar dimension to 
my appreciation of legal and non-legal issues that I encounter. The list is inexhaustible. 

In keeping with these benefits, it is my firm opinion that CLE should be mainstreamed in the Curriculum 
of Legal Education in Nigeria.  Teachers at all levels should be trained and compelled to fully adopt the 
CLE model of teaching. More competitions that test the basic lawyering skills of law students should be 
introduced and attractive incentives attached to them. These will gradually but surely make an amazing 
experience of Legal Education in Nigeria and translate to a restoration of the nearly ruined image of the 
Legal Profession at large.  

The Network of University Legal Aid Institutions, Nigeria has done a great job in laying the foundation 
for Clinical Legal Education in Nigeria. I commend the committed efforts of her leadership and 
Management.  

                                                             
45 Ikechukwu Uzoma is a law graduate of the Faculty of Law in Abia State University, Uturu.  
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 CLINICAL LEGAL EDUCATION: MY EXPERIENCE AND RECOMMENDATIONS 

By Mr. Azubuike Seth46 
 

My experience with Clinical Legal Education (CLE) has been tremendous and invaluable. 
Gaining admission to study law in Abia State University (ABSU) was a step towards realizing 
my passion for the legal profession. My first and second year as an undergraduate were nothing 
different from my days in the secondary school except for the transition from secondary school 
subjects to higher level courses like Constitutional Law. However, the method of teaching was 
exactly the same traditional picture of a lecturer/teacher teaching and students seating and 
listening with little or no contributions. 

My first contact with CLE was in my third year in 2009 when my seniors Orji Agwu Uka and 
Amalachukwu Nwazota were preparing for the 5th National Client Consultation Competition 
(NCCC) organized by NULAI. During their preparation stages, watching their series of 
interviewing and counselling simulations struck me. I was simply amazed at the ease with which 
they exhibited great lawyering skills while interviewing and counselling client actors. Though 
this was a simulation, I knew this could not be far from what is obtainable in real life. Quickly, I 
made enquiries on how I could be part of what was going on but unfortunately I was asked to 
wait till my fourth year when I will be officially introduced to CLE as provided by the 
curriculum.  

Finally, fourth year came and everything changed. CLE transformed a one-time shy student who 
could not ask questions in class to a National champion in the 7th NCCC and semi-finalist in the 
Brown-Mosten International Client Consultation Competition held at Dublin, Ireland in 2011. 
The opportunity of travelling and interacting with 23 other representatives from different 
countries and legal systems of the world was an invaluable experience. After the competition, my 
interest in CLE grew as everything I thought about became clinical. I became the Student Clinic 
Head for the 2011/2012 clinic year, a position that exposed me to the core of legal practice, 
particularly in the area of Criminal Procedure vis-à-vis Criminal Justice System. As the student 
clinic head I lived an interesting life of a practicing lawyer in school with my diary full of cases 
the clinic was handling and the court adjournment dates.  

In conclusion, CLE made me more focused and organized; I developed a different dimension to 
study and preparations to examination. The series of cases I handled in the clinic made 
answering case questions very easy. CLE brought me out of relative obscurity and gave me 
confidence with lawyering skills too numerous to mention. I could go on but for time and space. 
A curriculum like Clinical Legal Education should be used compulsorily in all faculties of law in 
Nigerian universities for reasons too numerous to mention. I hereby recommend that more clinics 
be established for greater impact. With respect to achieving NULAI project goals, I also 

                                                             
46 Azubuike Seth was a law graduate of the Faculty of Law in Abia State University, Uturu and was the Student Clinic Head 
2011/2012 
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recommend that students (Clinic Heads) be carried along in the early stages of NULAI access to 
justice projects to enable them have a perfect understanding of what is expected of them.          

 
CLINICAL LEGAL EDUCATION: MY EXPERIENCE AND RECOMMENDATIONS 

By Miss. Ebunoluwa Bamigboye 47 
  
As a practical law student in my fourth year, student-head of the law clinic in my fifth year and 
an intern after graduation, I consider myself a viable product of the clinical legal education 
(CLE) program. 
 
As a law student, I realized that there is no better form of teaching law than the student centered 
method which CLE preaches. CLE brings law-in-practice right into the classroom through its 
interactive sessions.  
 
As a clinician, CLE through the activities of our law clinic (pre-trial detention activities, women 
and child's right issues and environmental challenges) opened my eyes to seeing social justice as 
an important part of our legal system and also the need for access to justice at all levels for all 
persons especially the indigent. 
 
The several training I participated in, all sponsored by NULAI-Nigeria, sharpened my 
confidence and taught me in days what would have taken years to learn. I became a law teacher 
even as a student, all thanks to CLE.  
 
CLE made me a product of high quality and it is thus my sincere suggestion that the Nigerian 
Council of Legal Education should allow all law students benefit from this wonder-working 
program by making CLE the only recognized form of teaching law at all institutions and levels 
because I can say without any fear of contradiction that CLE makes all the difference 

 
THE CLINICAL LEGAL EDUCATION PROGRAMME IN NIGERIA 

By Orji Agwu-Uka48 

The Clinical Legal Education (CLE) programme has significantly contributed in moulding me 
into the person that I am today. For one, while I learnt legal principles through the traditional 
academic curriculum offered in the classroom, it was through CLE that I imbibed the practical 
experience and ability to apply those principles correctly and with the required confidence. This 
has bridged for me the wide divide that hitherto existed between the substantive knowledge of 
the law learnt in the classroom and the experiential/practical knowledge needed to succeed in 
life. 

                                                             
47 Ebunoluwa Bamigboye is a law graduate of the Faculty of Law in Adekunle Ajasin University, Ondo State and Student Clinic 
Head 2011/2012, Intern 2012/2013 
48 Orji Agwu-Uka is a law graduate of the Faculty of Law in Abia State University, Uturu and Student Clinic Head 2009/2010 
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Through the CLE I was offered the golden opportunity to experience the realities of the legal 
practice and get exposed early on to real clients with real legal problems even as a law student. 
The Law Clinic indeed provided me with the opportunity to positively impact on the lives of 
ordinary people and their families especially through our activities in the Prison Clinic. 
 
My involvement in the CLE programme enhanced my confidence and professional development 
as a result of bringing me into contact with key stakeholders in the justice delivery sector that I 
had the opportunity to interact with in the course of various conferences, workshops and 
advocacy visits. 
 
Above all the clinical education programme raised in me the social and ethical consciousness to 
the plight of the millions of people in dire need of legal services but who are unable to access 
same through a combination of factors like poverty, illiteracy etc. 

My suggestion on the way forward is for NULAI, as a matter of urgency, to redouble its efforts 
to ensure that CLE is taken to the rest of the country where the programme has not been 
introduced. More law students, law teachers and the universities should be exposed to the many 
benefits of CLE. I would also recommend that the current efforts being made to make the 
programme more student-centered should be maintained. 

Comments from employers 

Some employees of past clinical students sent in comments as follows: 

‘Orji Agwu Uka is simply fantastic. He possesses wonderful attributes required of him as 
a lawyer. He is level headed, he has ability to work under pressure, he is independent, and 
he has great analytical skills. Orji’s presentation skills are absolutely spot on, he 
possesses great abilities as a lawyer. Orji is fantastic’. 

‘Collins Osagu is a great chap with a lot of future in the legal profession. When I first met 
him during his chamber attachment in my law firm, it was his exceptional skills and 
devotion to his profession that made me retain him. He has settled so many pleadings for 
me and handled so many depositions. I believe he will go far in the legal profession if he 
stays focused’. 

‘Victor Ukagwu is a passionate lawyer with a soft touch for humanity. His dexterity and 
passion for the legal profession is unprecedented. He has been exceptional since joining 
us and we hope for a more working relationship with him’. 

‘I will describe Okoronkowo with one word EXCELLENT. He is very proactive and 
spontaneous, he possesses charisma that makes him unique. He has ability to pull the 
crowd along in whatever he is doing. He is a great young lawyer’. 

‘Abaya is a very courageous young lawyer; he is very bold and possesses great advocacy 
skills. I think he will do well in litigation. All he requires is patience. I believe the 
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training he received and personal efforts over the years contributed to his exceptional 
qualities’. 

‘He is a good lawyer, he executes his task properly. He is brilliant which also shows in 
the grades he made in Law School. He also has good litigation skills. I think he will go 
far in the future if he concentrates and puts in more dedication to his work’. 

5.3 Trends and Challenges 

Common worst experience recorded is the financial burden students face and time constraints in 
executing projects. The high level of community service consciousness often place students in 
situations that demands financial contributions they often cannot afford and the law clinic may 
not have budgeted for. 

Students’ responsibility to other law courses means that time management in dealing with clients 
creates frictions and conflicts. With youthful exuberance, students have often pursed cases and 
missed classes.  

In some clinics inadequate infrastructure, small space for the clinic, lack of equipment and 
resources such as computers, internet and IT efficiency was regarded as hindering the 
effectiveness of law students. 

Some students expressed a feeling of alienation from the law clinics saying that participation in 
clinical activities was sectional. This sentiment was recorded more in schools where the clinical 
programme was compulsory with over 120 law students in a class.  While students expressed 
high levels of excitement when involved or with each case file treated, they equally expressed 
high level of despair during periods spent at the clinic without a client or when a case could not 
be concluded due to certain challenges.  

Trend shows that past clinical students may be willing to support clinical projects in Nigeria. 
However, during data collection, existing database for past clinical students proved unreliable as 
email addresses bounced back, phone numbers turned out not to be correct. There is a need to 
create a database for clinical alumni and a strong network.  
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Chapter 6 

 

DIMENSIONS OF CHANGE 4: CHANGES FOR COMMUNITIES/ INDIVIDUALS/ 
UNDERSERVED IN ACCESSING JUSTICE, LEGAL AID AND LEGAL 

EMPOWERMENT 
 

6.1  Public Interest Lawyering: CLE/Law Clinics, Access to Justice and Social Change 
An average of 2000 law students participated in clinical course and projects annually. During the 
programme they participated in an academic component that cover legal drafting, 
interviewing/counselling, alternative dispute resolution, and advocacy, use of ICT, file and office 
management, ethics, etc.  During the service part of the programme they bring to use these skills 
and competencies. There is a general prediction by law teachers and law students that 75% of 
those engaged in law clinic service component will continue in the community service after 
graduation or forge a career part in that direction gauging by enthusiasm. Law clinics’ impact on 
access to justice and human right education of local communities has grown considerably from 
2005. Average of 60 community outreaches have been carried out at many rural communities 
and secondary schools. 
 
Based on available data analyzed on service delivery component of law clinics, (commencing 
with 4 law clinics in 2006 to 10 clinics in 2012 that had commenced active service delivery 
component and eliminating 6 law clinics that just commenced program in 2011/2012) a total 
number of 1,835 individuals have accessed free legal services from 10 law clinics. It may be 
noted that all 10 clinics did not commence simultaneously. 776 of the cases were civil disputes 
out of which 767 were settled through mediation. 9 cases were settled through litigations. The 
cases dealt with through mediation and litigation covered tenancy, inheritance, matrimonial 
issues, child custody/maintenance, family disputes, Land disputes, and sexual harassments, 
conflicts between students and various university administrations, and breach of contract. 1059 
were criminal cases mostly from Nigeria Prisons and unlawful detention/arrest by police out of 
which 105 detainees were released from various prisons and police detention. Notable cases 
include releases after 3-7 years on pre-trial detention.49  
 
An average of 7400 persons received street law education at communities on human rights, 
environmental issues, health care, women rights, child labour, civic rights and responsibilities 
and training on dispute resolution mechanism.  Locations used for human rights education were 
markets, motor-parks, schools, hospitals-maternal wards, town-hall meetings, churches and 
mosques. Some notable impact includes: 

                                                             
49See http://absulawclinic.blogspot.com/2012/07/absu-law-clinic-secures-release-of_8592.html,   
http://absulawclinic.blogspot.com/2012/08/released-on-bail-after-3-years-in_20.html.  

http://absulawclinic.blogspot.com/2012/07/absu-law-clinic-secures-release-of_8592.html
http://absulawclinic.blogspot.com/2012/08/released-on-bail-after-3-years-in_20.html


41 
 

• Public Legal education on regulations governing the use of road and motor cycle, for 
commercial motor cycle riders in Abakiliki on government policy on safety and use of 
helmets, this resulted in peaceful acceptance of policy by drivers.  

• Clinic students conducted a research on the health implication and environmental law 
enforcement mechanism in Abakalili Quarry industry. The report submitted to the Ebonyi 
State government helped to improve working conditions for quarry workers.  

• Human rights education helped a community to seek law clinic intervention on a case of 
the sporadic shootings by the army in Arulogun community which resulted in no further 
incidents of shootings till date and that the community was peaceful. 

• Child labour education at University of Maiduguri stopped the use of children at informal 
market especially for restaurant services within the university. 

• Town-hall meeting between community and police at Akungba helped improve 
relationship between community and police. 

• Child rights education at Islamic schools in Maiduguri stopped physical abuse of 
children. 

• Education about government health policy (Abiye project) is helping communities key 
into primary health care facilities for free health care for pregnant women and children in 
Ondo State. 

• Educating Akungba community on sanitation made landlords to build toilets and provide 
water for their students-tenants. 

See Annex G- Table 2: Summary of Cases & Number of People Who Have Used the Services of 
Law Clinics and Annex H – Table 3: Human Rights Education & Community Outreaches of 
Law Clinics 

6.1.1 Clients’ Stories: 

 

 

 

 

 

 

 

 

 

 

The client; Miss  E a student who breached the hostel rules that prohibited hostel occupants from taking 
their baths in the open space due to limited bathroom facilities while in a hurry to catch up with early 
lectures.  

I breached the rules and took my bath in an open space. I was accosted by the hostel’s Director of Socials 
(DOS). The DOS insisted that she would confiscate my bed and if my roommates refused to reveal my 
bed space would also confiscate theirs too. At this point, the hostel governor joined them and without 
giving me a fair hearing decided to call Man O’ War (paramilitary security) to intervene. Man O’ War in 
intervening threatened to beat me and at a point did hit me. I was forced to kneel down to apologize to the 
hall representatives and as punishment was asked to wash the hostel bathroom for one week. In addition, 
they insisted I pay N500 for the form used in making my statement. At the end, I felt abused and bullied 
and therefore came to the law clinic. The clinic took the case to the Dean of Students Affairs. This led to 
convening of a hostel congress. Students analyzed the challenges posed with limited bathroom 
infrastructure and together with the Dean of Students Affairs resolved that the prohibition be lifted until 
enough bathrooms have been secured which was hitherto placed on bathing in open space as there were 
limited bathrooms compared to the population in the hostel. He also made the hall representatives to 
apologize to me. The law clinic helped me rectify my dignity in the hostel, and students in the hostel 
became so much aware about their rights and how to resolve issues when conflicts arise. 
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My name is Imam Ghazalli. (Commentary below is translated from Hausa) 

I got to know about this place (law clinic) as a result of a transaction I had with a student named 
Auwal. He is from Kano and I came to look for him on campus, then I met Bashir (the clinic head) 
whom I know from town. I narrated to him my reason for coming into campus (my problem with 
Auwal) and he informed me that there is a place within the law faculty where I could get assistance in 
resolving my problem with Auwal. 

I got to know Auwal through a friend who introduced him to me as a travel agent on 18th January 
2013; I contracted him (Auwal) to help facilitate the procurement of a visa to Egypt for my younger 
brother who had gained admission to study at a university over there in Egypt. 

He agreed to process the visa at a fee of #40,000.00 (forty thousand naira) only. I submitted all the 
supporting documents (passport photographs, international passport, admission letter) required for the 
issuance of the visa and there after gave him a part payment of #35,000.00 (thirty five thousand naira 
only). He promised me that the visa would be ready the next week and we agreed I will give him the 
balance of #5000.00 (five thousand naira) when I collect the visa. After this meeting with him, he 
stopped answering my calls and never called me to give me an update on the transaction. All efforts 
to get through to him proved futile, therefore I came to the law clinic and laid a complaint. At first I 
was skeptical considering that Auwal is also a student here. But since the clinic took up the matter, I 
have been impressed with the efforts and steps they have taken to resolve the issue. 

I have not spent a dime since the clinic took up this matter. The clinic out of its own expenses makes 
calls to me and Auwal. 

The matter was resolved through mediation. They called us together with Auwal during which we 
narrated our stories leading to the transaction. Auwal was told that he had breached our agreement by 
failing to deliver the visa and all the documents at the agreed date. It was also pointed out to him that 
his refusal to answer or return my calls showed a fraudulent intent on his part which could be 
considered as a criminal act. The clinic therefore gave him 3 days ultimatum to return all the 
documents he collected from me with the visa if it had been issued or the transaction sum if the visa 
had not been issued or else he would be handed over to the security unit of the University. 

He agreed to return the items within the period but I pleaded that justice be tampered with mercy and 
he should be given 2 weeks instead of 2 days. This was agreed and we all left. A few days later, I 
received a call from the clinic asking me to come over. When I got there, all the documents which I 
had given to Auwal were returned to me with the #35,000.00 I had paid him earlier. 

I was then requested to sign an acknowledgement that I have received all my documents and the 
matter between me and Auwal had been resolved conclusively. To my greatest shock, I was informed 
that the services rendered and the time expended was free of charge!!! 

My joy knew no bounds and I have been going about informing people within my community of the 
services of A.B.U. law clinic. I am very grateful!!!  
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My name is Shuaibu Nasidi (Commentary below is translated from Hausa) 

I came to the law clinic as a result of some events that came up from a land dispute. The land 
in dispute is our family inheritance. At the death of our father, the land was bequeathed to us 
and we decided to separate it by erecting beacons on it. In the process our neighbour on the 
adjourning plot called the police claiming that we were trespassing on her land. 

When we got to the station, the officers on duty claimed that I insulted the divisional police 
officer (D. P. O.) and they locked us (with my brother) up in a cell. 

When the D.P.O. came to the station, he said we should be granted bail and we were brought 
out from the cell to the counter. The police officer on duty –Sergeant Mamman –then told us 
that we had to wait for the Divisional Crime Officer (DCO) to come before we would be 
released. Unfortunately he did not come around even after repeated calls and as a result we 
were kept there in custody until the following day. 

The next day, when the DCO came, he told us that he would charge us to court for breach of 
peace and trespass to land. 

When we got to court, the presiding judge asked if it was true that we threatened our 
neighbour and trespass on her land. We answered no and he directed that we should be 
remanded in Zaria prison until the next adjourned date. 

We spent a day at the prison, students from ABU law clinic came for a prison visit and 
detainees held on pre-trial were assembled. The students interviewed about hundred (100) 
detainees; each person with different problems – ranging from theft, assault, breach of trust, 
e.t.c. 

After they interviewed us, they selected some cases including mine. In our case, after the 
interview, they carried a thorough investigation to find out the cause of my arrest and events 
leading to my remand at the prison and also contacted my relatives who came and bailed us 
out. 

Now the problem we have is that the case (land matter) is still in court and we don’t have a 
lawyer to represent us, so we came to the clinic for assistance so that we will get 
representation in the matter. 

We have briefed them on the land matter and I have confidence that they will put all efforts to 
ensure that the cause of justice is served. 

I am very impressed. Until the students came for the prison visit I never knew there was a 
group that provides this sort of services. I really commend their efforts.     
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Predominant civil cases of great import handled by law clinics include settling tenancy disputes. 
University students due to infrastructural challenges and inadequate accommodation facilities by 
universities are forced to rely on host communities for rented apartments. However, tenancy 
rights are violated frequently. For a lot of the clients interviewed, the significance of the law 
clinics on tenancy has been the reduction of tensions between students and host communities, 
physical confrontations and fights, damage to properties and riots.  All options of which when 
used by students would result in students’ inability to graduate if expelled from school.  Some 
examples of such cases mediated by law clinics include:

6.2 Trends and Challenges

Community groups interviewed said that they found law clinics education initiatives useful. 
However, they often expect more in terms of solutions to policy problems or answers to social 
challenges. The law clinics need to be clearer with objectives of public legal education and 
develop a strategy to lead communities on a pathway to getting the answers needed or build their 
capacity through sustained efforts over time on particular issues of law. The clinics also need to 

Right to water: we had been leaving in this apartment without water and the landlord threatened to 
evict us without any refunds should we continue to insist on the issue. We wrote to the law clinic, the 
students visited the landlord and explained the legal implications of his actions. 3-days following the 
law clinics intervention, water became available.

Noise/Nuisance/Religious conflict: Christian brothers’ prayers in an apartment complex of 35 rooms 
at 1.00am posed serious conflict on the verge of physical confrontations amongst students. The law 
clinic was invited and mediated the situation dousing the tensions.

Mr. Olabisi Micheal a Physic Electronics student had this to say: I paid for an accommodation; the 
landlord took my money and still gave the apartment away. I had planned to respond in annoyance 
and destroy the property but was directed to the law clinic. The clinic gave me hope and reassured 
me of my rights and provided me alternative avenues to asserting my rights.

 

Mr. E. C brother to Ajalli Chukwu who was held for 2 years on pre/trial detention without any trial 
in Okigwe Prisons, whose release was secured on bail at the intervention of  ABSU Law Clinic: 

‘We did not know he was in prison. We last heard from him when he left the village and was 
working as a truck pusher in Aba. We had thought the worst and did not have the money to look for 
him. We first learnt about his imprisonment from the law clinic. Our mother was very relieved and 
happy to learn of his whereabouts and especially the assistance the clinic provided. My brother came 
to stay with me after his release but fell sick soon after from malaria/typhoid and had go to the 
village because I was finding it difficult to cope financially. My brother since his return from the 
prison has lost his source of livelihood, he does not know how to start especially as he had dropped
out of school while in primary five’.
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develop a feedback and evaluation mechanism from the communities to track usefulness of street 
law outreaches. 

There remains a record keeping challenge amongst law clinics in terms of recording counselling 
services offered through phone or during community outreaches. There is no strategy developed 
for getting feedback from clients. Flow of services especially in prison service, data and filing 
and follow-up must be properly documented and actions to be taken properly reflected.  

Funding was identified as a major limitation amongst students and law teachers. The question 
remains as to how much funding is really the limitations for the service or is it proper 
identification of actions required or proper supervision? Identifying what activities are proposed 
by students? How viable such activities are? What activities approved by supervisors? What 
cost/resources needed to implement?  

Truncated academic calendar due to strikes, school closures from security and student 
demonstrations. This often results in shortened semester that reduces ability of students to be part 
of the service component.  
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Chapter 7 

 

DIMENSIONS OF CHANGE 5: CHANGES IN THE UNDERSTANDING OF THE ROLE 
OF CLE/ LAW CLINICS IN ACCESS TO JUSTICE AND SOCIAL CHANGE BY 

STAKEHOLDERS  
 
7.1 Stakeholders Attitudes and level of Recognition  

NULAI had under its umbrella campaigned for increased level of recognition of clinical 
programmes in Nigeria. This resulted in some significant recognition. In 2009 NULAI signed a 
Memorandum of Understanding with the Legal Aid Council of Nigeria. This partnership resulted 
in the recognition of law clinics in the Legal Aid Act 2011 under Part IV Section 17 as legal aid 
providers in Nigeria. 

The National Agency for the Prohibition of Traffic in Persons (NAPTIP) is collaborating with 
NULAI and four law clinics in Edo, Ondo, Ebonyi and Akwa-Ibom States on the project 
‘Building the Capacity of Women and Children for the Effective Implementation of Child Rights 
Act and Law Against Trafficking in Persons. 

UNICEF is partnering with NULAI and the Child Protection Network to provide access to 
justice and protection for children across Nigeria. 

Oyo State Child and Juvenile Welfare Center refers cases to the Women’s Law Clinic University 
of Ibadan and sends victims of sexual abuse (young girls 12-15years) for counselling. 

Other agencies that have a level of recognition for law clinics include the police. However this is 
limited to few local police stations within some law clinics’ location. There is also some level of 
recognition by National Human Rights Commission and the Nigerian Bar Association. However, 
knowledge of clinical programmes remains at very low levels and needs to be built up to 
common knowledge status. 

Individual law clinics have also made some progress in advancing role of law clinics in access to 
justice and social change. These have led to some significant partnerships such as: 

1. The Maiduguri law clinic was nominated by Legal Research Resource and 
Documentation Center (LRRDC) as a focal center for project implementation on 
Integrating Reproductive Health ad Right issues. The clinic also partnered with German 
Agency for Technical Cooperation (GTZ) as a mediation center. 

2. Law Clinics have partnered with local organizations such as, Women’s Right Watch 
Nigeria, Federation of International Women Lawyers (FIDA), Federation of Muslim 
Women in Nigeria (FOMWAN), Gender Environment and Rural 
Development(GEARDI), Hope Initiative, Civil Liberties Organizations (CLO), 
PRAWA, Rights Enforcement and Public Law Center (REPLACE)  

http://www.legalaidcouncil.gov.ng/index.php?option=com_content&view=article&id=64&Itemid=105
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However, observations and interviews amongst stakeholders’ reveal that level of recognition 
remains low and more efforts are needed to raise the level recognition of clinical programmes 
and their roles. 

Excerpts taken from Surveys with Stakeholders: 

Legal Aid Council of Nigeria: ‘The Council partners with NULAI and university law clinics to 
provide access to justice for poor people in rural communities through legal assistance and 
community awareness. Especially the law clinic provides ADR (especially mediation) in civil 
cases and helps in community enlightenment. The services of the law clinic are very essential 
because they make up for the shortage of man power. The law clinic should be encouraged as the 
services they provide cannot be over emphasized’. 

Abia State Ministry of Justice: ‘The law clinic has never partnered with my organization and has 
done nothing for the law clinic. The law clinic and law students have never contributed to my 
organization probably because, there has never been the awareness or sensitization and also there 
is no mutual understanding between the CLE and my organization. The law clinic should be 
vibrant and active. A lot of people are not aware of the clinics and so, they should embark on  
sensitization; when this is done organizations will participate in the affairs of the law clinic’. 

A. N. Njoku (Legal Officer Nigerian Prisons Service Umuahia, who assists with the management 
of law students under NULAI programs at Umuahia Prison):  
‘The ABSU law clinic has partnered with the Prisons department in Abia State for about four 
years. We give lectures to the law clinics on ethics and values guiding prison visits. We give 
them lectures on other related areas. We give them access to the prison inmates for their study 
and we also create the enabling environment for them to help some indigent prisoners get bail or 
secure their release. The law clinic and law students have contributed to the prisons as an 
organization in the following ways;  

1. They have secured bail for some indigent prison inmates (sic)  

2. They have helped to draw the attention of the government and some other stakeholders 
to the needs of the prison service and that of the inmates. 

3. They have also contributed in sensitizing the inmates on their rights   

The services of the law clinic to the community are very valuable if well and better managed and 
funded, and so it should be encouraged. I have the following suggestions for the law clinics.  

a. In this period of security challenges, the clinic must ensure that none of their students 
poses security challenge to the prison establishment. 

b. The law clinic should also ensure that no infiltrator enters their fold. 

c. students adhere strictly to the lecture given to them on rules of visiting the prison. 
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d. The clinic should work more assiduously to help in the decongestion program of the 
prison service’. 

Nigeria Prison Service, Aba: ‘They have partnered for over three years with the prison law 
clinic. The prisons intimate them on some causes of social vices and restiveness and effects of 
bad peer groups and possible solutions to it. Yes! They have successfully handled or represented 
inmates with minor offences, rendered useful advice to the benefit of the inmates. It is charming 
and very positive. It should be encouraged and sponsored by relevant stakeholders so that it will 
not die a natural death. It should be focused on the pursuit of its aims and objectives. It should 
partner with Legal Aid Council and other NGOs to see to the decongestion of the prisons round 
the country’. 

Nigerian Prisons Service, Umuahia: ‘The law clinic has partnered with my organization for over 
five years. The name of the law clinic is ABSU Law Clinic. We attend the workshops organized 
by Abia State University Law Clinic every session and give them lectures. We give them access 
to prison inmates. This we do after giving the law students lecture on how to visit the prison. The 
law clinic and the law students have contributed to our organization in the following ways; 

1. They have secured the bail/release of some indigent prisons inmates and by so doing 
have contributed to the prison decongestion program of the Federal Government of 
Nigeria.  

2. They have helped sensitizing the prison inmates on their rights and privileges under the 
law. 

I have the following suggestion for the law clinic;  

1. The law clinic should work more assiduously with other sister agencies towards the 
decongestion of the prisons service. 

2. They should take their work more seriously and should not do anything that tends to 
compromise with the security of the prison where they are given access to study.  

National Human Rights Commission, Abuja: ‘We partner with the Network (NULAI) through 
trainings, workshops, sensitizations, and education on human rights issues especially the Right of 
Children. The Commission has not yet worked out modalities of cooperation/partnership with 
law clinics. But the commission has a working relationship with the NULAI. The services would 
be of great impact as legal aid will be made available to members of the community, who would 
otherwise find it difficult accessing theses services. The clinics will also have far reach into the 
community. NULAI and the commission should have strengthened partnership and cooperation 
and this in turn should be extended to the law clinics themselves’. 
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7.2 Trends and Challenges 

So far the level of engagement and awareness amongst stakeholders is relatively low. This 
therefore places certain level of limitations on law clinics and law students and reduces 
effectiveness. 

Partnership with local NGOs is also poor and need to be boosted to provide synergies and 
linkages in service delivery. 
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Annex A-Table 1: Impact Assessment Framework 

Dimensions of 
Change 

Baseline Data Target 
Group 

Indicators of change Tools Methodology 

Changes in 
understanding 
among key 
decision 
makers within 
the university 
and legal 
education 
system 
 

As at 2005- 1. There was 
no curriculum, students 
were taught using course 
outline.      2. The method 
of teaching was lecturing, 
and note dictation.     3. 
There was no clinical legal 
education and university-
based law clinics in 
Nigeria.  
Source of information: the 
Curriculum in use, students 
and teachers. 

Law 
faculties, 
law schools 

Use of curriculum, practical 
teaching methods, adoption of 
clinical legal education , 
establishment of university- 
and law school- based law 
clinics,  

Curricula in use, 
interview and 
focus group 
discussion of 
faculty members,  

Analysis of 
Curricula. NULAI 
would visit law 
faculties and carry 
out individual 
interviews and 
focus group 
discussion 
amongst faculty 
members  

As at 2005- 1. The policy 
of legal education did not 
recognize and incorporate 
CLE. However, NUC 
guidelines supported 
community service. 
Source of information- 
policy documents 

National 
Universities 
Commissio
n, 
Universities
’ senates, 
Council of 
Legal 
Education 

Changes in policy and 
guidelines  

Legal  education 
policy, NUC 
Guidelines, 
Universities’ 
Senate approval 
of clinical legal 
education 

Analysis of policy 
documents. 

changes in law 
teachers' 
attitude and 
capacity 
towards 
clinical legal 
education 
 

As at 2005- 1. Only about 6 
law teachers had 
knowledge of clinical legal 
education in Nigeria. 2. 
Law teachers used 
theoretical methods of 
teaching based on course 
outline.  
Source of information- 1st 
Nigerian Clinical legal 
education colloquium 
Report. 

Law 
teachers. 

Number of teachers that have 
knowledge of clinical legal 
education, number of teachers 
trained on clinical legal 
education, number of teachers 
that use clinical legal 
education methodology.  
 

Questionnaires,   
use of lesson 
plans. 

NULAI will use   
questionnaires for 
law teachers and 
law students to 
collect the data 
needed. 

changes in law 
students' 
values, 
professional 
skills and 
commitment 
to social 
justice 
 

As at 2005- 1. There was 
no linkage between values, 
professional skills, 
commitment to social 
justice and getting a law 
degree 
Source of information: Law 
students 

Law 
students 

Number of students providing 
pro-bono services, number of 
students enrolled in clinical 
programmes, number utilizing 
the practical skills acquired, 
choice of career 

Questionnaires, 
interview of 
employers, Clinic 
students register, 
impact stories, 
focus group 
discussion 

Questionnaires 
will be used for 
graduated and 
undergraduate 
clinic students, 
employers of past 
clinic students will 
be interviewed, 
impact stories 
from students 
collected and 
analyzed . 

Changes for 
communities/ 
individuals/ 
underserved 
in accessing 
justice, legal 
aid and legal 
empowerment 
 

As at 2005- 1.Few lawyers 
providing pro-bono legal 
services. 2. Communities 
had limited human rights 
education. 3. Legal aid was 
restricted to the urban areas 
and only 2 lawyers 
available per state. 
Source of information- 
Human rights reports, 
Legal Aid Council of 
Nigeria 

Community 
members. 

Number of human rights 
education projects carried out 
and how it has affected the 
people, number of people 
who have used the services of 
law clinics, number of people 
in the community (men, 
women, boys and girls) that 
demonstrates knowledge of 
their rights. 

Individual 
interviews, video 
recording of 
significant stories 

Law students to 
visit the 
communities and 
carry out 
interviews 
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Changes in 
the  
understanding 
of the role of 
CLE/ Law 
clinics in 
access to 
justice and 
social change 
by 
stakeholders 
 

As at 2005- 1. There was 
no understanding of clinical 
legal education. 2. Law 
clinics were at the start up 
stage. 
Source of information: 
NULAI Needs Assessment 
Reports  

Legal Aid 
Council, 
Prisons, 
Police, 
National 
Human 
Rights 
Commissio
n, Nigerian 
Bar 
Association 
and justice 
sector 
NGOs 

Memoranda of 
Understanding, partnerships 
with law clinics, participation 
at NULAI/Law clinics 
organized programmes 

NULAI 
programme 
report, 
interviews,  

NULAI will visit 
and carry out 
individual 
interviews e.g.  
prison officials, 
Legal Aid Council 
staff 
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Annex B- Impact Assessment Strategy 
To effectively carry out the impact assessment exercise, the strategy adopted included the 
following: 

1. Identify sources of data- Sources of data include employers of graduated 
clinical students, clinical students, 

2. Identify means of collecting the data; 
3. Identify locations to visit; 
4. Develop resources for data collection. 

 
Sources of Data Means of data collection Locations to visited 
Graduated clinical 
students 

1.Compile their contact 
details 
2. Questionnaires sent by 
emails 
3.Interviews by phone calls 

Not Applicable 

Employers of 
graduated clinical 
student 

1.Contact by email 
2. interviews by  phone calls 

N/A 

Clinical Law Teachers 1.Questionnaires sent by 
emails  
2.interviews by  phone calls 
2. Interviews and focus 
group discussion 

5 Law clinics will be visited namely: 
ABSU law clinic, UniUyo Law clinic, 
EBSU Law clinic, Maiduguri Law 
Clinic, Akungba Law clinic. 

Undergraduate Clinical 
Law Students 

1.Questionnaires sent by 
emails  
2.interviews by  phone calls 
3. Interviews and focus 
group discussion 

5 Law clinics will be visited namely***: 
ABSU law clinic, UniUyo Law clinic, 
EBSU Law clinic, Maiduguri Law 
Clinic, Akungba Law clinic. 

Institutional Level-Vice 
Chancellors and Deans 
of Academic  

1.Interviews 5 schools will be visited namely***: 
Abia State University, University of 
Uyo, Ebonyi State University, University 
of Maiduguri, and Adekunle Ajasin 
University. 

Law Faculties- Faculty 
Dean s  

1.Interviews and focus group 
discussions 

5 Law Faculties will be visited 
namely***: Faculty of Law, Abia State 
University, Faculty of Law, University of 
Uyo, Faculty of Law, Ebonyi State 
University, Faculty of Law, University of 
Maiduguri, Faculty of Law, and 
Adekunle Ajasin University. 

***The locations for visit was chosen based on the number of years clinical legal education 
had been in operation. 
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Annex C- Impact Assessment Tools: Interview questions for Institutional Level/ 
Faculty/Students 

 

 

 

 

 

 

 

Questions for Law Teachers focus group discussions 

 

 

 

 

 

 

 

 

 

Questions for students focus group discussions 

 

 

 

 

 

 

 

1. We are from NULAI Nigeria and we know that clinical legal education has been working 
here for the past 7yrs we would like you to share the University’s experience on 
programme’s benefits and challenges? 

2. Is clinical legal education different from what you used to have? If so, in what way/if not, 
why not? 

3. Has clinical legal education changed your perspective of legal education? If so, in what 
way/if not, why not? 

4. With clinical legal education, what are you doing differently in your faculty? 
5. What changes has clinical legal education brought about for the students, faculty and the 

school? 
 

 

 

 

1. What does CLE mean to you? 
2. Are we doing what we set out to do? Please describe in your own 

understanding what you think CLE in Nigeria is set out to achieve and your perception of 
where we are. 

3. We would like you to share your experience, benefits and challenges of clinical legal 
education? 

4. Is clinical legal education different from what you used to have? If so, in what way/if not, 
why not? 

5. Has clinical legal education changed your perspective of legal education? If so, in what 
way/if not, why not? 

6. With clinical legal education, what are you doing differently in your faculty and 
generally? 

7. What changes has clinical legal education brought about for the students, faculty and the 
h l? 

 

 

 

 

1. We would like you to share your experience, benefits and challenges of clinical legal 
education? 

2. Is clinical legal education different from what you used to have? If so, in what way/if not, 
why not? 

3. Has your experience working at the clinic changed your perspective?  If so, in what 
way/if not, why not? 

4. With clinical legal education, what are you doing differently? 
5. What changes has clinical legal education brought about for the students, faculty and the 

school? 
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IMPACT STORIES (Impact stories from law students past and present would be analyzed, 
therefore a call for impact stories will be circulated through the listserve and social media) 

- An Essay writing Competition ……was organized 

 

Interview Questions for Communities and Beneficiaries: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. Has your life been affected by the law clinic? If so, in what way/if not, why not? 
2. What more can the clinic do for you? 

Waiver- I understand that this interview will be used for the purpose of impact assessment and 
promotion of clinical legal education. I also agree that this interview be recorded on video. 
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Annex D- Impact Assessment Tools: Questionnaire For Past Clinical Law Students 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

NULAI Nigeria is a non-government, non-profit and non-political organization promoting clinical legal 
education, access to justice and legal aid, and the development of public interest lawyers. NULAI has worked in 
this field for the past 7 years with notable results. 

Consequently, NULAI seeks to assess the changes that its work and  projects in the legal sector have 
contributed in the legal education reform and access to justice and note resultant effects of clinical legal 
education on partners, decision makers, host communities, past and present CLE students, law teachers, and 
other stakeholders. 

 Objectives: 
1. To understand  the successes and challenges of CLE in Nigeria; 
2. To learn changes brought about by our efforts and improve effectiveness; 
3. To enable stakeholders understand the concepts and dimensions of CLE. 

This questionnaire is for past clinical students, it will take about 15 minutes. Please take some time out of 
your busy schedule to complete this. 
 
Name: ____________________________________________ Age: ____ Sex: _____________ 

Occupation: ______________________________________________________________________________ 

Address:_________________________________________________________________________________ 

E-mail:____________________________ Phone-Number: ________________________________________ 

Name of Law Clinic you graduated from ______________________________________________________ 

Period/date served at the law clinic___________________________________________________________ 

1. What did you do at the clinic? 
 
2. Has your experience been relevant to you today? If yes, in what way/if not, why not? 
 
3. Was there added value for you? If so, in what way/if not, why not? 
 
4. Has your experience change your perspective to community service and social justice? If so, in what way/if 
not, why not? 
 
5. As part of this assessment, we would like to contact your employer to assess your experience in clinical legal 
education has influenced your work 

Employer:________________________________________________________________________________ 

Address:__________________________________________________________________________________ 

E-mail:____________________________________PhoneNumber:_________________________________ 
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Annex E- Impact Assessment Tools: Questionnaire for Law Teachers 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

NULAI Nigeria is a non-government, non-profit and non-political organization promoting clinical legal 
education, access to justice and legal aid, and the development of public interest lawyers. NULAI has worked in 
this field for the past 7 years with notable results. 

Consequently, NULAI seeks to assess the changes that its work and  projects in the legal sector have 
contributed in the legal education reform and access to justice and note resultant effects of clinical legal 
education on partners, decision makers, host communities, past and present CLE students, law teachers, and 
other stakeholders. 

 Objectives: 
1. To understand  the successes and challenges of CLE in Nigeria; 
2. To learn changes brought about by our efforts and improve effectiveness; 
3. To enable stakeholders understand the concepts and dimensions of CLE. 

This questionnaire is for clinical law teachers, it will take about 15 minutes. Please take some time out of 
your busy schedule to complete this. 

Name: ___________________________________________________ Age: ____ Sex: _____________ 

Address:_______________________________________________________________________________ 

E-mail:____________________________________ Phone Number:  ______________________________ 

1. When and how did you first come in contact with the concept of clinical legal education? What role if any did 
NULAI Nigeria play? 
 
2. What does clinical legal education mean to you? 
 
3. Are we doing what we set out to do? Please describe in your own understanding what you think CLE in 
Nigeria is set out to achieve and your perception of where we are. 
 
4. Has  clinical legal education influenced your teaching? If so, in what way/if not, why not? 
 
5. Has your experience been relevant to you today? If so, in what way/if not, why not? 
 
6. Is clinical legal education and law clinics useful to clinical legal education in Nigeria? If so, in what way/if 
not, why not? 
 
7. Has your experience changed your perspective to community service and social justice? If so, in what way/if 
not, why not? 
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Annex F- Impact Assessment Tools: Questionnaire for Undergraduate Clinical Law 
Students 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

NULAI Nigeria is a non-government, non-profit and non-political organization promoting clinical legal 
education, access to justice and legal aid, and the development of public interest lawyers. NULAI has worked in 
this field for the past 7 years with notable results. 

Consequently, NULAI seeks to assess the changes that its work and  projects in the legal sector have 
contributed in the legal education reform and access to justice and note resultant effects of clinical legal 
education on partners, decision makers, host communities, past and present CLE students, law teachers, and 
other stakeholders. 

 Objectives: 
1. To understand  the successes and challenges of CLE in Nigeria; 
2. To learn changes brought about by our efforts and improve effectiveness; 
3. To enable stakeholders understand the concepts and dimensions of CLE. 

This questionnaire is for clinical law students, it will take about 15 minutes. Please take some time out of 
your busy schedule to complete this. 
Name:_____________________________________________________ Age: ____ Sex: _________ 
E-mail:____________________________________ Phone Number:  ________________________ 

Class/Year of Study_________________________________________________________________ 

1. What is the name of your law clinic and what do you do at the clinic? 
 
2. Has your experience been relevant to you? If so, in what way/if not, why not? 
 
3. Are  clinical legal education classes different from your other classes? If so, in what way/if not, why not? 
 
4. Has your experience changed your perspective to community service and social justice? If so, in what way/if 
not, why not? 

 
5. What are the best things about your law clinic experience? 
 
6. What are the worst things about your law clinic experience? 
 
7. What specific suggestions would you make to improve the casework experience for clinic students? 
 
8. What specific suggestions would you make to improve the experience or services for the clients of the clinic? 
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Annex G- Table 2: Summary of Cases & Number of People Who Have Used the Services of Law Clinics 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012 Total 
Cases 

Akungba 
Law Clinic, 
Faculty of 
Law, 
Adekunle 
Ajasin 
University, 
Akoko, 
Ondo State 
 

Handled 5 
cases: 
 
 4 were 
litigations 
in 
Magistrate 
Court and 1 
was settled 
out of 
court. 
 

Handled 10 legal 
cases: 
 5 of the cases were 
litigations before 
the Magistrate 
court covering 
police abuse, 
female abuse and 
wrongful eviction. 
 
5 Mediation on 
tenancy dispute 

 Handled 15 
cases through 
mediation:  
The cases 
covered 
land/lord 
tenancy, security 
harassment, and 
impersonation 
and child 
custody matters. 
 

Mediated a 
total of 10 
civil cases. 
 

 The clinic handled 
a total of 75 
cases: 
3 criminal cases 
(armed robbery) 
6 civil cases 
covering tenancy 
(wrongful 
eviction from 
premises), 
contract (breach 
of agreement) and 
matrimonial 
matters. 
 
Wrongful dismissal 
of 66 students from 
the university. A 
letter from the law 
clinic facilitated 
recall 

In 2012, the clinic 
handled 7cases in all 
(civil cases - 
landlord tenancy 
agreements, breach 
of contract of 
employment and 
sales). Five were 
settled out of court 
while two were 
litigated at the 
Magistrate Court. 

 

122 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012  
UNIUyo 
Law Clinic, 
Faculty of 
Law, 
University 
of Uyo 

 Handled 7 cases:  
 
3charged with 
unlawful 
possession of 
firearms and 1 
with murder. They 
were discharged 
and acquitted.  
 
1 case of Arson 
and malicious 
damage to 
property.  
 
Mediated 2 civil 
cases on tenancy 
dispute and debt 
recovery 
 

 Handle 17 cases: 
 
13 armed robbery 
cases,   
3cases - letters to the 
Director of Public 
Prosecution to be 
charged to court 
1 case letter to the 
Chief Judge to be 
considered under 
the prerogative of 
mercy. 
 
2 cases of unlawful 
possession of 
firearms and 
stealing referred to 
the Legal Aid 
Council. 
 
1 case of Assault, 
conspiracy settled 
through mediation 

Handled 9 cases: 
 
Release of 4 
prisoners from 
Eket Prisons 
accused of 
stealing palm fruit  
 
2  pre-trial 
detainees  
released on bail 
 
The clinic in 
partnership with 
2 law firms and 
Fundamental 
Rights 
Enforcement an 
NGO litigated a 
classic case of 
gross human 
rights violation 
of a mentally 
disabled couple 
charged with the 
murder of her 

The clinic 
followed up on 
the case of the 
mentally 
disabled 
woman held in 
custody for the 
death of her 
child and 
assisted in 
providing her 
medical care 
after it was 
discovered she 
had contacted 
HIV/AIDS. 
Unfortunately 
she died from 
complications 
of AIDS. 
 

Handled 150 cases 
 
Interviewed and 
counseled 150 pre-
trial detainees in 
Eket, Ikot-Ekpene 
and Uyo Prisons. 

Handled 3 cases 
 
An ongoing case of 
a rape of a minor by 
stepfather. 
 
Mediated 2 cases of 
child maintenance. 

186 
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baby and has 
been on remand 
for two years 
with no court 
appearance. 
 
Mediated and 
secured 
20,000naria 
monthly child 
support for a 
young secondary 
school girl 
pregnant and 
abandoned 
afterwards with 
twins. This 
facilitated her 
return to complete 
her secondary 
education. 
 
Drafted and 
filed affidavit of 
lost in court.  

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012  
ABSU Law 
Clinic, 
Faculty of 
Law, Abia 
State 
University, 
Uturu 
 

Handled 1 
case: 
 
1 case of 
Affray 
between 
two parties 
through 
mediation 
after they 
were able to 
secure the 
police bail 
of one the 
parties. 
 

Handled 11 
cases: 
 
5 were mediated 
and settled they 
include; 
3 tenancy 

disputes;  
2 illegal 
detention of 
a students by 
University 
security and 
confiscation 
of personal 
documents;  
  
A rape case of a 
4-year old girl 
whose mother 
lacked the 
capacity to pursue 
the case, The 
clinic petitioned 
the police station 
to the Area Crime 
Officer to ensure 

Handled 3 
cases: 
 
Cases include  
unlawful 
detention and 
false 
allegations by 
the police. 
resolved 
through letters 
of intervention 
to the 
Divisional 
Police Officer; 
tenancy case 
resolved 
through 
counseling; 
case of 
underage rape 
referred to the 
clinic by a 
Benin based 
NGO—
Women’s 
Right Watch 

Handled 107 cases: 
 
Interviewed 107 
prison detainees in 
Okigwe, Umuahia 
and Aba Prisons. 
Provided 
counseling/legal 
advice, case analysis 
and wrote legal 
opinions. 
 
The students 
compiled data 
on 107 inmates. 
 

Handled 117 
cases added to 
107 from 2008: 
 
Students did a 
follow-up interview 
for 33 persons out 
of which 31 were 
male and 2 female 
at Umuahia 
prisons. Students 
interviewed 57 
males in Okigwe 
Prison and 27 
males in Aba 
Prison.  
 
Provided rights 
education, 
counseling and legal 
advice and case 
analysis  
 

Handled 86 
cases added to 
117 from 
2008/2009: 
 
Students 
interviewed a 
total of 
151 
detainees, 
with 70 in 
Okigwe 
Prisons; 
43 in Aba 
Prisons 
and 38 in 
Umuahia 
Prisons 
respective
ly 
 
 

Handled 93 
cases as a 
continuation of 
2010: 
 
The students’ 
followed up on 
93 pre-trial 
detainees’ cases 
from the last 
prison visits and 
secured the 
release of a total 
of 18 detainees - 2 
from Aba prison, 
7 from Umuahia 
prison and 9 
from Okigwe 
prison – which 
included two 
16 years old 
boys (who were 
held on a charge 
of kidnapping). 
 
Advocacy to the 
Chief Judge  for 

Follow-up from 
2011. 
 
20 August 2012 
release of detainee 
after 3 years from 
Umuahia Prisons  
 
24 July 2012 
released after 7 
years of pre-trial 
detention. 

325 
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the accused was 
prosecuted. 
 
5 referrals..  
 

Nigeria, the 
students 
conducted the 
interviews, 
case analysis 
and watched 
the progress of 
case at the 
Ahiazu Mbaise 
Magistrate 
Court. 
 
 

the inclusion of 
some of the 
detainees in the 
Jail Delivery 
scheme 
 
The clinic referred 
the case of a 
pregnant woman 
who was detained 
in prison and need 
medical attention 
to the Ministry of 
Justice, Ministry 
of Women Affairs 
and FIDA.  

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012  
EBSU Law 
Clinic, 
Faculty of 
Law, Ebonyi 
State 
 

 Handled 2 cases of 
police detention 
and secured release 
of clients from 
police detention. 
 

Handled 4 cases:  
A case on 
termination of 
employment 
without 
payment of 
arrears. The 
clinic 
investigated 

Handled 3 cases on 
Landlord and 
tenancy issues, child 
rights. 

Handled 67 cases: 
Mobile clinic set-
up during street 
law outreaches to 
25 public locations 
– mediated and 
offered legal 
advice for 47 civil 
cases on tenancy 
disputes, family 
and domestic 
disputes, unlawful 
termination of 
employment, 
assault and 
unlawful detention 
by police. 
 
19 
criminal 
cases with 
referrals  
to 
Federation 
of 
Internation
al Women 
Lawyers 
(FIDA); 
secured 
police bail 
for 4; and 
release of 
2 pre-trial 
detainee 
via jail 

Handled 230 
cases: 
 
Interviewed 
and counseled  
a total of 222 
detainees: 159 
in Abakaliki 
and 63 in 
Afikpo prisons 
respectively. 
From data 
collated, the 
prisons had a 
180 pre-trial 
detainees and 
recorded a 
only14 cases on 
trial; 36 with 
legal 
representation, 
while 186 were 
without legal 
representation. 
 
8 civil cases on 
tenancy, 
matrimonial 
issues and debt 
recovery.  
 

Handled 180 pre-
trial detainees 
from 2010. 
 
The students 
followed up on 
the pre-trial 
detainees 
identified from 
the previous year 
at Abakaliki and 
Afikpo prisons 
and facilitated 
legal 
representation for 
11 of the 
detainees. 
 

 304 
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delivery 
 
A case for 
compensati
on to 
traders, 
victims of 
fire at 
Kpiri- 
Kpiri 
market in 
Ebonyi 
State. 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012  
Maiduguri 
Law Clinic, 
Faculty of 
Law, 
University 

 Handled 3 
cases: 
 
Matrimoni
al case on 
custody; 
settled via 
mediation 
 
Right to fair 
hearing case for 
a student against 
the university. 
Settled by 
negotiation. 
 
Breach of terms 
of contract of 
employment. 
Client 
reengaged and 
compensated. 
 

Handled 50 
cases: 
 
10 matrimonial 
issues. 5 
Landlord tenant 
disputes, 2 
child rights 
issues; 8 
breach of 
contract 
issues; 8 
human rights 
and 12 others 
include 
students’ 
Universit
y 
disputes 
 
Secured bail for 
3 people in 
police detention 

Handled 36 cases 
civil cases and 79 
criminal cases: 
 
 15 matrimonial 
issues, 2 tenancy 
disputes, 
2 breach of contract, 
2 labour matter, 3 
human rights case, 3 
students right 
case, 2 child rights 
case, 2 land dispute, 
3 reproductive right 
case.  and 1 
defamation of 
character. 
 
Analyzed prison data 
noting that about 79 
prisoners under 
option of fine could 
secure their release if 
funds could be 
assessed. 
 

Handled 22 civil 
cases and 312 
criminal cases 
 
19 cases on 
Matrimonial 
cases, tenancy, 
child maintenance 
and 
students/Universit
y disputes. Two 
cases were 
rejected while one 
was a referral. 
 
Interviewed and 
reviewed case 
files of 312 
detainees Secured 
the release of 
seventeen inmates 
through payment 
of fine. Release 
limited to first 
time offenders 
 
Data of 
detainees at 
New Prisons as 
at 19th March, 
2009 
Awaiting trail: 
Male- 207, 
Female-3 
Convicted: Male-
87; Female-1 
Lunatics-14 
Total Detainees-
312 

Handled 29 
cases:  
 
Secured bail 
of a pre-trial 
detainee at 
Maiduguri 
Maximum 
Prisons  
Transferred a 
month old 
child whose 
mother was in 
detention to 
her 
grandparents. 
 
Secured the 
release of a 
detainee through 
payment of fine. 
 
26 civil cases 
covering issues 
such as breach 
of contract, 
child 
maintenance, 
tenancy, 
matrimonial 
relations, 
professional 
negligence  
 

Handled 53 cases:  
25 Prison Work 
(secured bail & 
released); 3 
Dispute Settlement 
btw University and 
Students; 1 case of 
deformation; 3 
human rights 
violations; 1 
students election 
matter; 2 
matrimonial cases 
settled; 2 tenancy 
matters; 1 trespass 
case; 2 cases of 
citizenship; 1 
business 
transaction; 1 
dispute settled btw 
photographer and 
his customer; 1 
dispute btw co-
workers; 1 contract 
of service; 1 
dispute settled btw 
students; 1 
nuisance;1 theft but 
settled; 1 contract 
of employment; 5 
sensitization visits   
 

Handled 28 cases: 
8 Prison works 
(released inmates); 8 
dispute settlement 
btw University and 
Students; 2 business 
disputes; 2 students 
disputes settled; 1 
land matter; 1 
human rights 
violation; 1 
sensitization; 2 
tenancy matters; 1 
case sought for legal 
advice; 7 
matrimonial issues; 
1 child right matter.    

612 
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Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012  
Women’s 
Law Clinic, 
Faculty of 
Law, 
University of 
Ibadan 
 

   Handled 
40 civil cases: 
Cases on child 
custody and 
maintenance, 
disposition of 
family 
property and 
land disputes. 
 

 Handled 20 
civil cases: 
 
They include 
marital cases, 
child custody 
and 
fundamental 
rights 

The clinic handled 
65 civil cases 
covering tenancy, 
inheritance, 
matrimonial issues, 
child 
custody/maintenan
ce and breach of 
contract. 
 
As a result of the 
clinic advocacy 
drive, the State 
Child and Juvenile 
Welfare Center 
refers cases to the 
clinic and sends 
victims of sexual 
abuse (young girls 
12-15years) for 
counselling 
 
 

 125 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012  
Ambrose 
Ali 
University 
(AAU) Law 
Clinic, 
Faculty of 
Law, 
Ambrose 
Ali 
University, 
Edo State 

   Handled 17 cases: 
 
Visit to Auchi 
Prisons where 
15 inmates were  
interviewed and  
counselled.  
Handled two cases, 
one relating to 
examination 
malpractice and the 
other is in respect of 
a injury caused by 
improperly fixed 
roofing sheets.   

Handled 10 cases: 
 
The students 
interviewed and 
counseled 10 
detainees at 
Auchi prison (7 
pre- trial 
detainees and 3 
convicted) and 3 
pre-trial detainees 
at Ubiaja prison.  
 
 
Courts were 
visited to verify 
charges and data 
collected from 
prison inmates 
and officials. 
 

Conducted 
Police 
Station Watch 
in 5  
Police Stations 
and secured the 
release of two 
detainees. 
 
 
Organized 
public 
awareness 
campaigns in 
the community. 
 

Handled 20 
cases: 
 
Students 
interviewed and 
counseled 20 
detainees (15 
males with 5 
females) (16 
pre-trial 
detainees and 4 
convicted) at 
Ubiaja prison. 
The Courts 
were visited to 
verify the 
charges and 
further data 
collected.   
Contact was 
also made to 
family 
members. 

 
 
 
 

Handled 3 cases: 
Secured the release 
of two detainees 
from Ekpoma Police 
station. Also 
intervened in a 
sexual harassment 
case but the case 
was not concluded 
as the family sought 
to resolve it 
internally. 

52 
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Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012  
ABU 
(Ahmadu 
Bello 
University) 
Law Clinic, 
Faculty of 
Law, 
Ahmadu 
Bello 
University 
Zaria 

  outreach and 
mobile clinic in 
July 2007 at the 
3 communities 
Zaria City, 
Sabon Gari and 
Samaru  
Students offered 
legal advice and 
counseling to 
members of the 
community who 
had legal issues 
in areas such as: 
Landlord/ 
tenant 
relationship; 
inheritance; 
child support; 
rights of 
women; duties 
and obligations 
of law 
enforcement 
agencies etc. 
25 legal 
disputes were 
settled 

  Organized 
public 
awareness 
campaigns in 
the community. 
 

Conducted 
community 
sensitization 
outreaches in 3 
communities 
namely Zaria, 
Sabon Gari and 
Samaru 
communities. 
 
Established 
partnership with 
the Zaria Prisons 
and Nigeria Police 
Force, Zaria Area 
Command   
 
 

Interviewed and 
advised 19 
community 
members during a 
legal needs 
assessment/mobile 
clinic exercise 
 
 
 
Secured the release 
of 2 young boys 
accused of breaking 
and entering a 
premises from 
Tudun Wada Police 
Station 

46 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012  
Legal 
Advice 
Center and 
Law Clinic, 
Nigerian 
Law School 
Augustine 
Nnamani 
Campus, 
Enugu 

      Handled 60 cases: 
 
Students Handled 
3 civil cases at 
the clinic (1 
Matrimonial, 1 
contract and 1 
breach of trust 
(between a 
commercial 
motor cycle rider 
and his principal) 
 
The pre-trial 
detainee unit 
interviewed and 
counseled 57 
detainees at the 
Enugu prisons.   

Secured the release 
of 3 detainees on 
bail pending trial. 
 
The Clinic made an 
application to the 
prisons medical and 
welfare department 
on behalf a detainee 
who had some 
health complications 
to be given urgent 
and proper medical 
attention 
 
Students compiled a 
list of 12 detainees 
which the sent to the 
Chief Judge of 
Enugu for 
consideration during 
His Lordships’ Jail 
Delivery exercise  

63 
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Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012  
Abuja Law 
Clinic, 
Faculty of 
Law 
University 
of Abuja 

     \    

         183550 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                             
50 Based on available data analyzed, a total number of 1,835 individuals have accessed free legal services from 10 law clinics between 2004 and 2011. The ten law clinics did not 
commence services at the same time. 4 law clinics were launched in 2004 and it later increased to 10 by the end of 2011. In 2011/2012 additional 6 law clinics were established.  
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Annex H – Table 3: Human Rights Education & Community Outreaches of Law Clinics (Poor records and 
reporting is indicative of the content of this table. 
 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012 Average No 
Outreached 

Akungba 
Law Clinic, 
Faculty of 
Law, 
Adekunle 
Ajasin 
University, 
Akoko, Ondo 
State 

 

   Students worked in 
partnership with the 
Language 
Department of the 
University to 
develop ICT 
materials in Yoruba 
language on the 
rights under 
Nigerian 
Constitution. 

Carried out a human 
rights education 
based on above 
theme in Arigidi 
village on 5th 
September, 2008. 

About 200 villagers 
participated 

 

Conducted a 
‘know your 
rights’ human 
rights education 
outreach at Erusu 
village in March. 
The students were 
divided into 
groups to handle 
the Sections 
under Chapter IV 
of the Nigerian 
constitution 
which deals with 
fundamental 
rights  

A total of 155 
villagers were 
educated 

 

 Carried out a 
programme tagged 
‘Community 
Justice Speak-out 
Forum’, at 
Akungba to provide 
a platform for all 
stakeholders in the 
criminal justice 
sector and members 
of the community to 
share experiences on 
the 
challenges/problems 
hindering effective 
justice service 
delivery within the 
area so as to 
promote best 
practices and greater 
partnership in 
justice service 
delivery.  

 

The forum drew 120 
participants from the 
Nigerian Police 
force, Legal Aid 
Council, women and 
youth groups, 
community/religiou
s groups and 
students. 

 

 

 

 

  

475 
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Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012 Average No 
Outreached 

UniUyo Law 
Clinic, 
Faculty of 
Law, 
University of 
Uyo 

 The students 
carried out 
street law 
education on 
women’s 
right at 
Connellia 
Cornelli 
College Oku, 
a girl’s only 
secondary 
school. 

Similarly, 
there was a 
child rights 
education at 
Community 
Secondary 
School Aka, 
Offot Uyo 
and 
HIV/AIDS 
awareness 
education at 
Community 
Commercial 
School, Four 
Towns Uyo. 

A total of 500 
secondary 
school 
students were 
educated. 

       

500 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012 Average No 
Outreached 

ABSU Law 
Clinic, 
Faculty of 
Law, Abia 
State 
University, 
Uturu 

 

The law clinic 
in preparation 
for clinic take 
off carried out 
the following 
activities: 

Sensitization 
visits to the 
Okigwe 
prisons and 

  The clinic organized 
a prison seminar 
with the Comptroller 
of prisons, Okigwe, 
with a view to foster 
a working 
relationship between 
the law clinic and 
the prisons in 
Okigwe and also to 
educate students on 

On 6 March 2009, 
the students 
visited Ovim, 
Isiukwuato LGA 
headquarters on a 
pre-arranged 
meeting/Seminar 
with women 
groups from the 
community/local 
government. They 

The clinic 
commenced  a 
Street Law/Public 
Legal Education 
Program in July 
2010 tagged Anti 
Sexual 
Harassment/Huma
n Rights 
Enlightenment 
Campaign at 

The Clinic 
participated in a 
human rights 
campaign at Girls’ 
Secondary 
Commercial, Asa 
Road, Aba, Abia 
State. The 
Campaign was 
facilitated by a 
Human Rights 

Organized a 
seminar on the 
relevance of the 
Freedom of 
Information 2011 
to Clinical Legal 
Education in 
Nigeria. The 
objective of the 
event was to 
sensitize clinic 

 

1620 
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Magistrate 
courts, letters 
to law firms 
and NGOs, 
television and 
radio jingles 
on Abia State 
Broadcasting 
Corporation/
NTA stations, 
and 
distribution of 
handbills. 

the ethics and 
conducts expected 
of them when 
visiting the prisons. 

enlightened the 
women on the 
work of the Clinic 
as well as 
women’s rights, 
listened to 
individual 
complaints and 
offered 
counseling 
services. 

A total of 350 
women were 
educated. 

Federal 
Government Girls 
College, Umuahia 
and Fatima 
Technical School, 
Isiukwuato in Abia 
State. A total of 
720 students 
participated at the 
project in both 
schools 

 

Committee of the 
Nigerian Bar 
Association, Aba 
Branch. A total of 
300 secondary 
school students 
benefited from the 
project  

 

students on the 
provisions of the 
Freedom of 
Information Act 
and its role in 
promoting good 
governance and 
enhancing 
activities of the 
law clinic. 

Participants were 
divided into 4 
groups to discuss 
on the following 
topics: 

Relevance of the 
FOI Act in Street-
Law; Impact of 
FOI Act in 
Alternative 
Dispute 
Resolution 
(ADR); 

Relevance of FOI 
Act in prison/pre-
trial detention 
services and 

Relevance of the 
FOI Act to Public 
Interest 
Lawyering. A 
total of 200 
participants 
attended the 
seminar. 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012 Average No 
Outreached 

EBSU Law 
Clinic, 
Faculty of 
Law, Ebonyi 
State 

 

 The clinic 
paid 
courtesy/awar
eness visits to 
media houses 
and the Chief 
Judge of 
Ebonyi State.  

After the 

The clinic 
liaised with 
Agape 
Foundation an 
NGO concerned 
with Health 
Law and 
HIV/AIDS non-
discrimination 
and 

The students 
developed materials 
for human rights 
education and public 
legal education for 
street law outreach 
projects. 

Human rights 
education outreach 

students divided 
into groups 
carried out street 
law outreaches to 
about 25 locations 
covering markets, 
motor parks, 
hospitals, prisons, 
motherless babies 
home, markets, 

    

4,345 
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visits, NTA 
Abakaliki 
aired public 
awareness 
programme 
periodically 
for 30minutes 
over a period 
of 2 weeks. 
An estimated 
2000 viewers 
watched the 
series. 

 

stigmatization 
and carried out 
series of public 
enlightenment 
and 
sensitization 
programs on 
environmental 
health and 
sanitation for 
workers at the 
Abakaliki 
quarries. A total 
of 75 people 
benefited from 
the project. 

 

at Eke-Aba market 
for 120 local traders. 

Human rights 
education at 
Evangelist 
Comprehensive 
Secondary School, 
Ezza Road 
Abakaliki for 200 
secondary school 
studnets. 

Public Legal 
education on the 
regulations 
governing the use of 
road and motor 
cycle for 50 
commercial motor 
cycle riders. 

Human rights 
education on child 
rights and child 
trafficking at 
Assemblies of God 
Secondary School 
and Holy Ghost 
Secondary School 
for 400 school 
children. 

rice mill industry, 
quary sites, 
labourers 
assembly points, 
secondary 
schools, churches 
and commercial 
motorbikes parks. 
They also set up 
mobile clinics to 
attend to legal 
problems to 
individual clients 
during these 
outreach projects. 

A total of 
1,500 
people 
were 
reached 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012 Average No 
Outreached 

Maiduguri 
Law Clinic, 
Faculty of 
Law, 
University 

 Sensitization 
workshop to 
university 
community 
on rights of a 
child/child 
labour 
reaching 50 
informal 
markets.  

This resulted 
in stopping 
the use of 
children for 
restaurant 

Mass literacy on 
fundamentals of 
human rights at 
St John’s 
Church 
translated in 
Hausa language 
for 150 
participants. 

Workshop on 
child labour in 
Khaddamari 
Local Govt. 
Area, carried 
out in Shuwa 
Language for 

      

845 
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services. 

Sensitization 
workshop to 
other 
faculties, 
polytechnic 
and secondary 
schools about 
law clinic. 

Workshop in 
collaboration 
with the 
Borno State 
Judiciary 
towards 
partnership 
with the 
clinic. 

The clinic in 
partnership 
with Nigerian 
Television 
Authority 
Borno State 
anchored a 
weekly 
phone-in 
television 
programme 
called “know 
your rights’ 
every Sunday 
between 
1700hrs and 
1800hrs. 

Reaching 
over 250,000 
of Borno 
population 
with a 
recorded 65 
persons call-
in. 

 

 

350 
participants. 

Workshop on 
Reproductive 
Health Rights at 
Arduuna Hall 
University of 
Maiduguri with 
230 
participants. 

3-Day step 
down training 
on Gender 
Monitoring & 
Evaluation for 
clinical students 
by GTZ. 
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Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012 Average No 
Outreached 

Women’s 
Law 
Clinic, 
Faculty of 
Law, 
University 
of Ibadan 

 

     Conducted a follow 
up   community 
outreach at 
Arulogun after the 
clinic provided 
legal assistance to 
the community in 
2008 as a result of 
the sporadic 
shootings by the 
army on their 
community.  

The community 
members informed 
the clinic that after 
its intervention on 
the matter in 2008, 
there were no 
further incidents of 
shootings till date 
and that the 
community was 
peaceful. 

The women in the 
community were 
further enlightened 
on their rights and 
the need to seek 
legal counseling.  

A total of 57 
women were 
educated. 

 

 Conducted an 
outreach for women 
at the Jaja Health 
Clinic where 
pregnant women 
and nursing mothers 
were enlightened on 
the reproductive 
health issues and 
rights of women and 
girl child education.  

 

The two weeks 
outreach reached an 
average of 150 
women. 

 Conducted an 
outreach for 
women at the Jaja 
Health Clinic 
where pregnant 
women and 
nursing mothers 
were enlightened 
on the 
reproductive 
health issues and 
rights of women 
and girl child 
education.  

The two weeks 
outreach reached 
an average of 150 
women. 

 

357 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012 Average No 
Outreached 

Ambrose Ali 
University 
(AAU) Law 
Clinic, 
Faculty of 
Law, 
Ambrose Ali 
University, 

    Clinic activities 
commenced in 
2009, with steps 
taken to create 
awareness, such 
steps included a 
30minutes public 
awareness 
programme aired 

  Produced a 13 
episode drama 
series on, child 
rights and 
trafficking in 
persons, arbitrary 
detention and 
fundamental 
rights. The series 
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Edo State on Nigerian 
Television 
Authority Irukpen 
on fundamental 
rights; production 
and distribution 
of flyers about 
clinic services.  

The Television 
programme had a 
coverage area 
population of 
270,000  

 

is proposed to be 
aired from the 
Nigerian 
Television 
Authority (NTA) 
Ekpoma Sub-
Station. 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012 Average No 
Outreached 

ABU 
(Ahmadu 
Bello 
University) 
Law Clinic, 
Faculty of 
Law, 
Ahmadu 
Bello 
University 
Zaria 

 The ABU 
Law Clinic 
conducted an 
advocacy and 
sensitization 
outreach in 
August 2006. 
The event 
took place at 
Zaria City, 
Sabon Gari 
and Samaru 
Communities. 
The aim of 
the outreach 
was to 
enlighten 
participants 
about the 
activities of 
the clinic and 
sensitize them 
on their rights 
and 
obligations 
provided by 
law. The 
theme of the 
event was: 
You and the 
Law – 
Constitutional 
Rights and 

In response to 
the feedback 
from her 
inaugural 
outreach, the 
clinic conducted 
a follow-up 
outreach and 
mobile clinic in 
July 2007 at the 
3 communities 
visited during 
the 1st outreach. 
In the course of 
the event, the 
clinic reached 
out to the Local 
Council 
Secretariats to 
solicit their 
support towards 
mobilizing 
members of the 
communities to 
utilize the 
services 
provided by the 
clinic.  

An average of 
150 persons was 
reached. 

 Conducted a 
street lawyering 
outreach at Zaria 
City, Sabon Gari 
and Tudun Wada 
communities 
where they 
treated matters 
relating to: 
matrimonial 
issues, landlord-
tenant 
relationship, 
women and child 
rights, contract 
and police 
brutality.  
 
225 persons were 
educated. 
 

  Conducted a legal 
needs assessment 
within Tudun 
Wada community 
in Zaria Local 
Government area 
to identify the 
prevalent legal 
issues affecting 
members of the 
community.  

The assessment 
was conducted by 
students through 
one-on-one 
interviews.  

A total of 19 
people were 
interviewed out 
of which 16 were 
male and 3 
female 

The following 
issues were 
identified to be 
the most 
prevalent justice 
issues affecting 
members of the 
community and 

 

694 
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Legal Duties. 

A total of 300 
persons were 
educated.  

The event 
included 
advocacy 
visits to the 
District Heads 
of the 3 
communities 
and courtesy 
visit to the 
Divisional 
Police 
Headquarters. 

Students offered 
legal advice and 
counseling to 
members of the 
community who 
had legal issues 
in areas such as: 
Landlord/ 
tenant 
relationship; 
inheritance; 
child support; 
rights of 
women; duties 
and obligations 
of law 
enforcement 
agencies etc. 

25 legal 
disputes were 
settled.     

classified as 
follows: Land 
Disputes; Debt 
recovery; 
Tenancy disputes; 
Matrimonial 
cases/child 
custody; Breach 
of contract; 
Inheritance; 
Police brutality 
and extortion 

Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012 Average No 
Outreached 

Legal 
Advice 
Center and 
Law Clinic, 
Nigerian 
Law School 
Augustine 
Nnamani 
Campus, 
Enugu 

   Students from the 
clinic participated in 
a community service 
outreach to Amakpu 
district during which 
they held interactive 
sessions with 
traditional rulers, 
artisans and market 
women association 
at the market square 
to enlighten them on 
their fundamental 
rights, land lord and 
tenant relations, 
road traffic rules and 
their relations with 
law enforcement 
agencies such as the 
police, Federal Road 
Safety Corps 
(FRSC) etc. 

133 persons were 
educated.    

Clinic conducted 
a community 
outreach in 3 
villages - 
Akpugo, Agbani 
and Amuri – and  
trained  20 
community 
leaders on the use 
of Alternative 
Dispute 
Resolution 
(ADR) 
methodologies.  

Carried out 
advocacy visits to 3 
Secondary Schools 
as follows: Boys 
High School Obe; 
Comprehensive 
High School 
Akpugo and 
Community 
Secondary School 
Amuri where they 
enlightened 
students on child 
rights and career 
options.  

A total of 1500 
school children 
were reached. 

 

   

1,653 
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Law Clinic 2005 2006 2007 2008 2009 2010 2011 2012 2013 

Abuja Law 
Clinic, 
Faculty of 
Law 
University 
of Abuja 

     \  Conducted a child 
rights and 
community 
outreach at 
Government 
Secondary School 
Hajj Camp, 
Gwagwalada 
where they 
trained about 200 
students on child 
rights. They also  

 

200 

         10,689 
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